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“You misjudge us because you do not know us,” ~ W.E.B. DuBois
This project is dedicated to the Southern University A&M College Department of Social
Work C/0 2013. This project was possible because of you. I wish each of you much success and
many blessings as you continue on this journey called life. Thank you for inspiring me and
allowing me to be a part of your worlds. It has truly been an honor.
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ABSTRACT
One of the major problems facing social work education in the United States is that there are
too many programs. Currently 463 Bachelor of Social Work programs exist in the United States.
The growth spurt of programs has been justified by the belief that the profession of social work
will grow faster than average by 2018. Institutions of higher learning are feeling the pressure to
fill the impending demand for more social workers in the U.S. and social work education
programs are feeling the pressure to fulfill the demand by increasing student enrollment. This
demand for growth has created a massive competition for social work education programs to
recruit and retain social work majors.
The purpose of this project was to discover how decolonization was used in the revitalization
of a social work education program at a historically Black university. This project looked at the
challenges with which social work education programs at historically black colleges and
universities face, and how the usage of decolonization would be beneficial to their growth by
creating a sense of ownership among students. This project revealed that the framework of
decolonization made a significant difference with students majoring in social work at a
historically Black university and that when it is utilized in the context of revitalization and
change among students is self-initiated, evolutionary or additive within a social work higher
education program, the student’s ownership towards their major will result in the promotion of
positive change. Also highlighted within the context of this project was the importance of
compassion, family and democratic teaching in relation to student morale. Future researchers
can utilize this project to view the importance of the relationships between faculty and students
and their interconnection with recruitment and retention. This project gave new meaning to the
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revitalization of social work education programs in higher education and what it really takes to
thrive.
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PRELUDE: DEAD ON ARRIVAL
Email
From: Dr Chairperson
To: Carey Yazeed
Subject: Instructor Position-SU Department of Social Work
Sent: Tuesday, August 9, 2011 6:30 PM
Good Evening Ms. Yazeed,
You sent a resume sometime ago, exploring teaching positions in social work. We are currently
seeking instructor positions. If you would like to be considered please send your resume.
At the end of the summer session, we had three faculty to retire and one resign. The retirements
are in response to the budget issues facing the university. Here is information you need to be
aware of while considering the position. The university is not replacing positions. We are being
permitted to hire temporary instructors on a per semester basis. The salary is $42,000 for a 9month position. The university is only approving positions per semester, hence the salary is
$21,000 per semester (about 4 months). Adjuncts per 3 credit hour course is $2500.
Below are possible schedules. These may change slightly.
Instructor Position 1
HBSE I
- 3 credits 1-2:20 Tuesday (T), Thursday (R)
HBSE Seminar - 1 credit 12-12:50 W
General Practice - 3 credits 6 - 8:50 R Practice Lab section 1- 2 credits 11-12:50 R Practice
Lab section 2 - 2 credits 4-4:50 T Case management 3 credits 6 - 8:50 M
Total teaching Load is 14 credit hours
Instructor Position 2
Intro. to Policy 3 credits 6-8:50 W
S.W. Policy 3 credits - 3:30 - 4:50 TR
S.W. Profession 3 credits 1-2:20 TR
Social Health Issues 1 credit 5-5:50 W
Addictive Behavior 3 credit 6-8:30 R
Total teaching Load is 13 credit hours
Other responsibilities include office hours, academic advisement, faculty meetings, and field
liaison. We are in the middle of the CSWE self study. The self study document is due April 1,
2012.
I hope to hear from you.
Dr. Chairperson
All I remembered was that it was extremely hot, as it is normally in South Louisiana in the
month of August, as I sat among a group of educators on the bluff of the Mississippi River,
1

contemplating my newest career move of becoming a professor. In that moment I was not sure
of what I had done, but something inside of me confirmed that this was the first day of the rest of
my life. A few days before, I had received an email followed by a call from the newly appointed
Chairperson for the Department of Social Work at Southern University in Baton Rouge. I had
not read the email she had sent before speaking with her, so I was unaware as to what was going
on. Her voice was calm, but because of my twenty years of experience as a clinical social
worker, I immediately detected the panic that rested just beneath her demeanor. Some would
say, it was literally the calm before the storm. She mentioned that she had received my resume
and wanted to know if I was still interested in teaching. I paused. I had stop sending resumes to
Southern years previous after receiving not so much as a no thank you letter from the institution
for the various positions for which I had applied. At that moment I knew something wasn’t quite
right. She shared the courses that were available. As I listened to her, I realized that it was every
class that the department offered. I asked, “Did everyone quit?” She was silent for a moment
before responding, “Not exactly- one resigned and the others retired.” It all made sense, or so I
thought. Eager to get out of the employment hell in which I had worked for the previous five
months, I told the chairperson that I was interested and asked her to email me the courses so I
could look over them. She finally let go of the breath that she had been holding and before we
said our good byes, my iPhone buzzed, indicating that I had a new email.
In the fall semester of 2011 I was hired to work at Southern University at Baton Rouge in the
Department of Social Work as a full time, adjunct instructor. Not a newcomer to the field of
higher education, having served as an adjunct at Louisiana State University in the School of
Social Work and also at ITT Technical College, nor was I new to the practice of social work with
over 20 years of experience, I noticed several problems upon my arrival. Enrollment in the
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department was less than 140 students and every fall and spring ten or fewer students graduated
each academic semester. Another problem was the students’ complaint regarding their lack of
community involvement and not feeling engaged in the learning process. There was also a lack
of ownership among them; the students did not feel empowered, strengthened, or encouraged to
remain in the department, which eventually resulted in over 40% of incoming freshmen classes
changing their majors by their junior year. Lastly, the department chair revealed to me that the
department was struggling to remain relevant, and was being considered for elimination by the
university’s administration.
In addition to problems that the department was facing, I faced other challenges in the world
of higher education as an African-American female and alumnus of Southern University. A
descendant of American Indians and Slaves, I am an Indigenous academician and my teaching
philosophy is based on my cultural background. I was compelled to not only help my alma
mater, but also the Indigenous population of students that it served. But as I attempted to bring
about change in the department I was confronted with factors that needed to be overcome: the
university expected students to speak in theory, while the community of Scotlandville, where
Southern is located, expected the students to speak from experience; Southern expected
relationships to be detached and objective, while the community expected their relationships
with students to be intimate and enduring; Southern expected the students to contribute to the
community through scholarly intellectualism, while the community expected them to contribute
through activism. My job became reconciling the conflicting expectations that had been placed
on these social work students and the Department of Social Work at Southern University, in
addition to revitalizing the program and restoring it to a vibrant state.
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CHAPTER ONE: INTRODUCTION
What happens when a social work education program at a historically Black college is faced
with the possibility of being eliminated because of a decrease in student enrollment, and how can
a professor begin the process of liberating students to become engaged in their learning? Before
this question can be answered, the culture of higher education in America must be understood
and how that culture has affected both historically Black colleges and social work education and
continues to have an affect in 2015. This study takes the reader on a journey to better understand
who is affected, why they are affected, and what are the possible solutions. This journey
includes images or small snapshots of African-Americans and their history in Louisiana and the
United States, the history of historically Black colleges and universities (HBCUs), the roles they
have played as land grant institutions and in the education of students of color, along with the
struggles that these institutions continue to face. The images include the challenges faced by
social work education programs and the pressures placed on them by universities. Lastly, the
researcher discusses colonization in higher education and how it has dehumanized persons of
color over the years. Collectively, we then visualize how these images have contributed to the
downfall of social work education programs at historically Black colleges and universities over
the years, and consider possible solutions that can help administrators and faculty members to
revitalize their programs through decolonization and the introduction of engaged pedagogy.
Challenges Facing Historically Black Colleges and Universities
According to Dooris, Kelley & Trainer (2004), America has a higher education system that
expects all thirty-nine hundred colleges and universities to compete for students, faculty
members, and financial resources to maintain stability. This mad dash to attract and retain the
cream of the crop has created a bar or set of standards that has fueled the education pipeline for

4

years, but has become a serious problem within the last few years in higher education. If
universities cannot compete in attracting and attaining the best students, faculty, and the most
financial support, they will succumb and eventually find their doors locked forever. Historically,
Black colleges are not excluded from this survival rat race and yet they are expected to compete
with primary white institutions, although they are barely surviving with the limited resources that
are accessible to them. According to Dr. John Wilson, former executive director of the White
House Initiative on Historically Black Colleges and Universities, Black colleges are not studentready, the campuses are outdated, and the curriculums and pedagogies are not up to standards
when preparing minority students to work and survive in a digital age (Cited in Abdul-Alim,
2011). How do HBCUs catch up with their counterparts when society has placed barriers that
are designed to speed up their demise? HBCUs no longer can hide in the shadows of
colonization, going through the motions of educating Black students so that they can fit into
society once their studies are complete. Despite their many barriers, to survive HBCUs must use
the concept of Sankofa, which means, “return to the past to go forward,” (Alridge, 2001, pg.
197). Our past directly affects and influences us, and can also be used to advise us in the present.
HBCUs must break away from colonial thoughts and practices, and use their past to guide them
in their present. We must go back to the foundation of HBCUs, the history of Blacks in
America, and remember why there was a fight for the right to be educated as a person of color
after slavery.
The education of Blacks after the Civil War was mainly fueled by politics and not out of
concern for African-Americans’ ability to provide a better life for themselves. Despite this fact,
African-Americans forged ahead in obtaining a higher education in the United States of America
during the reconstruction period. Of the 104 historically Black colleges and universities in the
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United States that are dedicated to the education of African Americans, seventeen of these
institutions were designated as land-grant institutions by the 1890 Morrill Act, which allowed
African-Americans to receive an education in former slave states. Designed to function as
normal schools, higher education for persons of color in 1890 was not structured to include
philosophy, religion, and worldly views; instead institutions of higher learning at that time
served to teach former slaves and their descendants basic reading and writing skills, and a trade
that would help them to make a living and become self sufficient after the Civil War.
By the early 1960’s through 1970’s, seventy percent of all African-American college students
were enrolled at HBCUs, but it was those same politics that helped to pave the way for the
education of Blacks that would become the downfall of historically Black colleges and
universities. Before the Brown vs. Board of Education 1954 ruling, historically Black colleges in
the South remained segregated by laws and were the only educational option for AfricanAmericans. But after the Brown decision, Black colleges were suddenly placed in direct
competition with primary White institutions (PWIs) of higher learning in the strategic
recruitment of African-American students. Many have questioned whether Black universities
should continue to exist in a post-Brown vs. Board of Education era and what Black colleges
might be like today if the Brown decision had been different. Would these institutions possibly
still be producing the majority of the nation’s Black leaders? (Gasman, 2007).
Institutions from across the United States made efforts to gain the attendance of Black
students as racial diversity was valued in higher education (Gasman, 2008). With the Higher
Education Act of 1965 and White institutions of higher learning slowly starting to enroll Blacks
because of forced desegregation, Blacks continued to enroll in college, but not necessarily at
HBCUs (Williams, 1993). Another setback for HBCUs occurred in 1992 with the U.S. Supreme
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Court decision in U.S. vs. Fordice, which made the argument that college admission standards
used by public colleges were in violation of the courts desegregation orders. The courts hinted
that HBCUs should merge with PWIs to eliminate program duplication and revise admission
criteria. This became apparent in the State of Louisiana when it was proposed that Southern
University at New Orleans merge with the University of New Orleans after Hurricane Katrina.
There are those who believed that the language used in the Fordice decision was a result of this,
Thirty-three years later. Fordice had an impact on HBCUs at the state level, as in Georgia,
where a plan was introduced that made students who did not complete a high school preparatory
curriculum ineligible for admission to any of the state’s four-year public colleges; they would
instead have to enroll in a community college and complete the necessary coursework and
transfer to a four year college (Healy, 1995).
Community Colleges vs. Traditional Universities
Many students In the United States choose to start their higher education studies at
community colleges versus traditional four-year institutions. Recent studies have shown that
over one-third of students who enroll in a community college will later attend a 4-year institution
(Adelman, 2004). Reasons vary as to why students elect to attend a community college. Many
choose to attend the 2-year institutions because of the inflated costs associated with attending 4year universities, while others go this route because of the perception that there is a lesser
academic expectations of them. Community colleges have been recognized for the
disproportionate share of first-generation college students, low-income students, women and
students of color. Additionally, community colleges also have large numbers of students who
identify themselves as lesbian, gay, bisexual, transgender, and immigrants. According to
Malcolm (2013), the United States has seen a higher number of “non-traditional” students enroll
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in community colleges in the last thirty years. Identified as adult learners, these students tend to
be older individuals who have decided to return to school for personal reasons. The majority of
these students are individuals who have adult responsibilities and need an education to support
themselves and their dependents (Montero-Hernandez & Cerven, 2013). Some adult learners
enter the educational setting with learning deficiencies, while others are often on public
assistance.
Students who attended poor performing high schools are also drawn to the community college
setting. These students use community colleges as a gateway to eventually attend more
prestigious universities after completing their general coursework (Montero-Hernandez &
Cerven, 2013). Their admissions are almost guaranteed because of admissions agreements made
with major universities, including public state funded colleges and community colleges, which
guarantee their acceptance and the transfer of credits earned at the 2-year institution level.
Roughly forty-three percent of all students enrolled in higher education institutions in America
currently attend a community college (National Center for Educational Statistics, 2010), and out
of that number only twenty-five percent will progress to a 4-year institution.
Community colleges serve diverse and growing populations of students (Porchea, Allen,
Robbins, & Phelps, 2010), including underrepresented gender and ethnic minority groups. Their
percentages in these areas are normally higher than those of both public and private 4-year
institutions (NCES, 2010); these percentages might be higher at community colleges because of
their open-enrollment standards. Adult learners tend to enter the educational setting with
learning deficiencies (Porchea, Allen, Robbins, & Phelps, 2010), which hinders their
performance on standardize test or in the traditional classroom setting, which lowers their
chances of being able to gain admissions into a traditional 4-year institution. These deficiencies
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at some point must be addressed for them to flourish as students. Rosario, Flemister, Gampert,
and Grindley’s (2013) article about Hostos Community College showed that nearly ninety
percent of their entering first-year students had at least one developmental/remedial need.
In addition to performing poorly in high school, struggling to achieve on standardize testing,
and attending poor performing high schools, another compromising factor that affects these
students is that many are first-generation college students who have little or no knowledge about
college. This is a large segment of the higher education population that has never considered
attending a historically Black college or has been over looked by recruitment and admission
offices. Lastly, laws such as U.S. vs. Fordice have changed open enrollment standards at public
4-year institutions, especially historically Black colleges. The majority of these students might
have attended an HBCU if there were no other options available, which places historically Black
colleges in direct competition with community colleges too. This leads to the subject of
academic prestige.
Academic Prestige and Social Work Education
What is academic prestige and how does it influence the decision of potential students of
social work when selecting an institution of higher learning? An editorial in The Journal of
Higher Education (1962) summed up academic prestige as the oldest universities in America
having the distinction of being crowned with the highest prestige. Furthermore, Warner and
Lunt (1942) believed that prestige is associated with old money, an economic distinction
between the haves and the have-nots. The history of higher education reminds us that there were
times in America were only the wealthy could afford the privilege of an education at a
university.

9

In the world of higher education, those seeking knowledge want to be associated with
prestige, either directly or indirectly, or to be a part of the prestigious group or to know someone
who has that affiliation. But in 2014, is academic prestige just an illusion of a luxury, a symbol
of what has been overcome for members of an oppressed group, if in fact they are allowed to be
educated behind the ivy walls? Even in a post colonial society prestige is relevant (Goyder,
2009). Prestige continues to equal approval by society and in higher education a college degree
from a prestigious institution provides the status symbol, which is the goal of college students
(Journal of Higher Education, 1962).
Regarding African-American students and academic prestige, Smith (1991) concluded that
Black students at prestigious predominantly White four-year public universities do better
academically than their counterparts who attend less prestigious institutions, however the
aspirations of these students are diminished by the racism that they encounter while attending
these schools. Regarding Black institutions, academic prestige is defined by how many faculty
members hold terminal degrees, which is believed to be relative to academic performance. But
Smith’s (1991) research revealed that the Black schools that should produce the highest
academic performing students were not. Smith concluded that historically Black colleges and
universities were not as open to innovations and changes in higher education that attracted a
wider group of students who were more diverse in their levels of academic preparation upon
entering college.
Prestige in post-colonial higher education is no longer about money (Havighurst, 1985). It is
about pedigree or where faculty earned their degrees. Goyder (2009) wrote, “Every academic
department bears a fingerprint derived from the doctoral origins of its staff” (p. 30). When
comparing the faculty of Ivy League institutions and historically Black colleges and universities,
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there is a great disparity in the educational pedigree of the faculty, thus making schools such as
Harvard, Yale, and Tulane attractive when pursuing a degree. Academic prestige is also about
student performance and about attracting the best and brightest students. But is there really
anything extraordinary when it comes to prestige in social work education programs in higher
education? Is there a difference in the type of education and what is being taught? And with so
few schools offering Ph.D.’s or doctorates in social work, does academic prestige or faculty with
terminal degrees in social work matter? What about attracting top tier students? Does that
matter when it comes to having an outstanding social work program?
Regarding curriculum that is offered by a social work education program, there is little
difference between universities that are deemed as prestigious and those that are deemed second
tier if the program is accredited by the Council on Social Work Education (CSWE). Because of
CSWE standards that are required to attain and sustain accreditation, these programs offer the
same coursework, making the curriculums very similar regardless to the type of institution where
the program is housed. So what makes one program more attractive than another? Stocknell’s
(2014) USA Today article ranked the top ten bachelors of social work education programs in the
United States based on their excellent student outcomes, low student to faculty ratios, high
graduation rates, and low student loan default rates indicating that graduates are able to find jobs.
The common denominator for all of the universities listed in the article was that they have
graduate programs, which allow their undergraduate students unique research opportunities.
USA Today rated the University of California at Berkeley as having the number one social work
program in the United States with New York University at number two. For the purpose of this
study, the researcher discusses New York University to present a clear picture regarding
academic prestige in social work education programs; NYU has a Bachelor of Social Work
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program rather than the University of California at Berkeley that has a Bachelor of Arts in Social
Welfare.
New York University was established in 1831 and is recognized as one of the largest private
institutions of higher learning in America according to the school’s website. Among its
distinctions is that it is one of sixty universities in America that is a member institution of the
distinguished Association of American Universities. Although a large university, the individual
schools within the establishment are small to moderate in size. The Silver School of Social
Work at New York University was established in 1960. Its Bachelor of Social Work program
received accreditation by the Council on Social Work Education in 1974 and is currently
accredited through October 2018 (CSWE, 2014). The school offers education for professional
social workers at the undergraduate, master’s, post-master’s and doctoral levels. In addition to
having three locations it also has an established presence in Shanghai. The faculty of the Sliver
School of Social Work has a strong focus on research including poverty reduction, public health
interventions, conceptual, and philosophical foundations of clinical practice, assessment of social
work education, and the public child welfare system. The school has four research centers
including the McSliver Institute for Poverty Policy and Research, Center for Latino Adolescent
and Family Health, Center on Violence and Recovery, and NYU-ECNU Social Work and Social
Policy Research Institute. The Silver School of Social Work is also a key source of scholarly
research and publications that targets improving the practice of social work in addition to
developing new outcomes for meeting the needs of underserved and oppressed populations. In
2012, approximately 1,355 students were enrolled in the Silver School of Social Work, with the
Bachelor of Social Work program having 128 students. Eighty-five percent of the students who
major in social work at New York University are females and fifty percent are Caucasian.
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Eighty-five percent of the graduates reported that they obtained a position within six months of
graduation and their passage rate on Licensed Master Social Work (LMSW) and Licensed
Clinical Social Work (LCSW) exams is eighty-nine percent in comparison to eighty-three
percent for North American LMSW and seventy-eight percent for LCSW. What does this mean
for social work education?
Challenges Facing Social Work Education
The Silver School of Social Work at New York University is not as unique as Stocknell’s
article portrayed it to be. According to the school’s strategic plan, it faces the same challenges as
other social work education programs that did not make the list such as competition for students,
lack of engagement with the university, and lack of recognition as being a leading department at
New York University. According to Karger and Stoesz (2003), one of the major problems facing
social work education in the United States is the over supply of programs. There are currently
463 Bachelor of social work programs in America. The growth spurt is understood to have
emerged from the prediction that the profession of social work is expected to grow faster than
average by 2018. This belief has placed an obligation on institutions of higher learning to fill the
forthcoming demand for more social workers in the U.S. (Karger, 2012). Universities are under
pressure in their social work education programs to fulfill this demand by increasing student
enrollment and increasing revenue. According to Wright (2013), a key source of income for
academic departments is student tuition and fees; the more students a department has enrolled,
the larger their budget becomes. This demand and growth has created a massive competition by
social work education programs to recruit social work majors. The rapid growth of programs has
also resulted in a shortage of qualified academic faculty for second and third tier universities,
including historically Black colleges (Stoesz et al., 2010). Additionally, social work education

13

programs are faced with low graduation rates; because of a large concentration of social work
programs in the United States, the pool of graduates from each institution of higher learning is
steadily declining.
What do the numbers indicate relative to the number of students majoring in social work and
how do these numbers affect social work education programs at historically Black colleges? A
report released by the Council on Social Work Education (CSWE) in 2003 indicated that 37, 557
full-time students were enrolled in accredited undergraduate social work programs in 1999.
However, by 2003, that number had decreased to 34,500 full-time students, indicating a
significant decline in social work majors in the United States. The number of Bachelor of Social
Work (BSW) graduates during that same time period decreased from 12,798 in 1999, to 9,363 in
2002 (Joyner, 2005). Joyner indicated that 4,697 African American full time Bachelor of Social
Work students were enrolled in college in 1999, and by 2002, that number had dropped to under
2,000. Hayden (2008) attributed the decrease in African American’s majoring in social work to
the fear of doing fieldwork in areas that are deemed unsafe and their safety not being insured by
their employers. Karger (2012) suggest that low salaries could be another attribution as to why
individuals are not choosing to major social work.
The salaries of social workers in the United States have consistently remained low with little
growth occurring. Payscale, a global compensation database, ranked the salaries of social
workers in the United States near the bottom of the twenty lowest paid professions (Karger,
2012). Information obtained from the National Association of Social Workers indicates that the
salary for a social worker with 20 to 29 years of experience will only result in a $16,000 pay
increase over the years.
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Social work education in the United States has also seen compromise in the quality of
education offered and available. To attract and keep students, the admissions standards are
lowered with some social work education programs admitting students on a probationary status
just to maintain their enrollment numbers. Social work education programs find themselves in
the numbers rat race, sacrificing quality for quantity.
Purpose of Project
Clearly the focus of higher education is on attracting new social work majors and retaining
the students currently enrolled in social work education programs. How does a declining
department with a low retention rate attract and maintain new students? How does a dying social
work program at an HBCU survive and thrive during a declaration of financial exigency when
morale is at its lowest among both faculty and students? This project examined and discovered
how decolonization and engaged learning revitalized a social work education program at a
historically Black university.
The purpose of decolonizing research is to assist Indigenous communities to survive
intellectually, socially, and politically (Beeman-Caldwallader, Quigley, & Yazzie-Mintz, 2011).
Decolonization also offers a way to empower. Where colonialism aimed to destroy or
undervalue the culture, religion, history, geography, education, and language of oppressed people
by elevating the majority (Thiong’o, 1986), decolonization develops a consciousness about the
causes of the oppressed, the distortion of their history, and the degree to which they have
internalized colonial ideals and practices. Turpin et. al (1996) wrote that the time for
transformation is now. This is the opportunity for social work education programs at HBCUs to
use their imagination and take on bold new ventures. Social work educators at HBCUs are
responsible for letting others know about the field of social work through their stories, history,
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and struggles, and to allow others to experience their culture through community projects and
service learning for students.
A gap in the research shows that decolonization in the area of higher education is fairly new
and that administrators often frown upon engaged pedagogy. One must look at the challenges
with which these programs are faced, especially at historically Black colleges and universities,
and how the usage of decolonization and engaged learning would be beneficial to their growth.
A study by Credle and Dean (1991) found that “barriers can be categorized as lack of orientation
toward the culture of Black students; lack of awareness of the needs of Black students; the
inability to respond to the needs of black students; inappropriate academic standards for Black
students; inability to help black students survive in the complex systems of the institution and
finally, negative attitudes toward black students by faculty, staff, and administrators” (p. 158).
One could think that these barriers would not exist at an HBCU, especially within the confines of
a social work education program, however they do. It is important for social work educators at
historically Black colleges and universities to focus on the barriers that hinder them from
enrolling underrepresented groups such as non-Black students, those with a disability, lesbian,
gay, bisexual and transgender (LGBT), and non-traditional students while also addressing the
lack of orientation toward the culture of Black students. Social work educators can no longer
wait for students at their universities to take classes in their department, nor can social work
programs at historically Black colleges and universities rely on the admissions and recruitment
offices of their institutions to engage future students and their parents about the field of social
work.
Data shows that the number of African Americans enrolling in higher education increases
each year; however, this increase does not matching the increase in other racial groups (Evans,
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2012). Nearly 4.6 million African Americans held a four-year college degree in 2009, yet the
racial gap in degree attainments remains large and it does not appear to be shrinking (Edwards
2009, p. 3). According to Joyner (2005), the recruitment efforts of Bachelor of Social Work
programs are failing, especially at historically Black colleges and universities. Joyner’s statistics
suggested that the number of students enrolled in social work programs were also dwindling each
year with social work education programs at HBCUs having trouble attracting, training, and
retaining qualified students. If historically Black colleges want more social work majors then
they will need to look at different methods, while considering their limited funding and financial
resources. Social work educators must be proactive in recruiting and retaining students to the
field of social work, versus assuming that the university’s recruitment office will do the work for
them. Administrators must consider methodologies and changes in teaching styles that are cost
effective and garner positive results.
Significance of Project
Despite their rich history of producing African-American professionals, HBCUs such as
Southern University struggle to keep their doors open. On October 28, 2011, Southern
University at Baton Rouge declared a state of financial exigency and cut the jobs of nineteen
tenured professors. According to Inside Higher Ed (2014), “the historically Black land-grant
institution’s financial woes were a result of a state budget that left the university with a $10.5
million deficit at the beginning of the 2011-2012 academic year” (para. 3). The state cuts led
public institutions throughout Louisiana to identify academic programs graduating less than five
students a year; this financial fallout resulted in the elimination of over 100 programs statewide.
The Department of Social Work at Southern University at Baton Rouge (SUBR) was on the
chopping block as the administration struggled to attract majors. Its graduation rate of ten or less
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students in each fall and spring semester meant that the department’s doors would close forever
if things did not change.
In comparing SUBR Department of Social Work to the Silver School of Social Work
bachelor program, there is little difference in enrollment for the two institutions. According to
data obtained from the Department of Social Work at SUBR, the average number of students
enrolled in social work classes per academic year was roughly 244. Where Southern University
competes with bachelor of social work programs of four institutions around the State of
Louisiana but none in the City of Baton Rouge, the Silver School of Social Work competes with
seven social work programs in the City of New York alone. In addition to having a remarkable
marketing strategy that allows the Silver School to attract students, money and financial stability
make this social work education program unique. The Silver School of Social Work provides
financial assistance in the form of scholarships, awarding over $10 million in scholarships each
year with approximately 90 percent of their full-time majors receiving some form of scholarship,
ranging from $7,000 - $15,000 annually, and having an alumni network that consists of more
than 15,000 professionals. Conversely, the Department of Social Work at SUBR does not offer
any financial assistance to its students.
Despite the many positives of higher education, there are issues in many departments at
historically Black colleges, especially in the social sciences. These programs are usually the first
to be eliminated at institutions of higher learning because of their low enrollment, limited
resources, and little to no outside funding sources such as grants and alumni giving. The question
arises as to how social science programs at historically Black colleges and universities tackle the
many issues that plague them, such as the elimination of majors? How does a “dead” social
work program find life after death? With no budget for marketing and no support from the

18

university, which is also struggling to keep its head above water, how does a social work
education program at an HBCU improve and increase morale? And how does this same program
create an environment in which students are eager to learn while increasing enrollment and
retaining current students? According to Henning and Lanham (2006), students still care about
the world that they live in, although they are surrounded by technology and appear disengaged.
They want to make a difference, and are willing to invest their time and energy for the
betterment of humankind. Students want to do more than reach into their wallets; they want to
roll up their shirtsleeves and help those in need. Students want to solve the problems of the
world if given the opportunity because they have the courage to change (Gleeson, 2003).
Revitalization isn’t just about increasing numbers; it is also about increasing morale.
The purpose of this project was to explore revitalization of social work education programs in
the context of higher education at historically Black colleges and universities. In addition to
raising issues about the meaning of revitalization through decolonization in higher education, a
larger epistemological question that surfaced was, “When change is self-initiated, evolutionary
or additive within a social work higher education program, will the students’ ownership towards
their major result in the promotion of positive change?” This question was framed within the
discourses of sociology, social work, history, and psychology and directed the researcher toward
qualitative research (Marshall & Rossman, 2011).
A case study was the inquiry of choice and it centered on one social work education program
at a HBCU. According to Creswell (2013), case study research is the study of a case within a
real-life contemporary context or setting; it is a strategy of inquiry or a comprehensive research
strategy. The qualitative approach of a case study research allows the investigator to explore a
real life, contemporary-bounded system over time, through detailed, in-depth data collection
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involving multiple sources of information including interviews, documents, and reports. The key
to defining a case is that it can be described within certain parameters, such as a specific time
and place; a good case study will present an in-depth understanding of the subject. For this
project the investigator utilized a decolonizing methodological framework to collect information.
The initial information was collected from a survey in which selected participants were asked to
engage in an interview.
Definition of Key Terms
Defining Ownership
Students want to feel needed, especially when their major is on the verge of being eliminated.
Kirk and Swain (2013) wrote, “interactivity can be thought of as a form of customization as it
allows consumers or in this case, students to modify their exposures and experiences” (p. 464).
Kirk and Swain based their concept on the theory of psychological ownership. Ownership or the
feeling of possession, that this is mine, arises when consumers perceive to have control over a
target, come to intimately know the target, and invest themselves in the target (Kirk & Swain,
2013). Pierce, Rubenfeld, and Morgan (1991) concluded that if an individual, or group of
people, have a formal sense of ownership positive attitudes and behaviors can be produced.
Kubzansky and Druskat (1993) suggested that the sense of ownership, when used in an
employee-employer relationship, becomes a significant part of the workers’ relationship with the
organization. Research by Pratt and Dutton (2000) showed that ownership in an attitude state
allows individuals to become attached to organizational issues that they feel are worthy of their
attention investment. Lastly Brown (1989) implied that when individuals have a sense of
ownership, it becomes key to the organization’s competitiveness.

20

Psychological ownership continues to be an underdeveloped theory. Although researchers
have identified that psychological ownership is “an important organizational phenomenon”
(Pierce, Kostova, & Dirks, 2001, p. 298), current literature is limited on this subject; there is
research and literature that address the psychology of possession where people feel a connection
between themselves and objects of possession such as their cars, homes, and people. Belk
(1988) and Dittmar (1992) suggested that possessions can play a significant role in a person’s
identity and that these objects and people eventually become an extension of who they are as an
individual. As far back as 1899, Kline and France predicted that when property is grounded
psychologically, it then becomes “mine.” At this point the object becomes a part of the
psychological owner’s identity, which fulfills a human need. According to Dittmar (1992),
possessions actually “shape our consciousness, or self-awareness, and our perception of the
world” (p. 65). Ownership provides a sense of place for an individual, a place with a “home”
like feeling (Dreyfus, 1991). Pierce, Kostova and Dirks (2001) suggested that psychological
ownership is rooted in three motives: 1) efficacy and effectance, 2) self-identity, and 3) having a
place.
Defining Revitalization
For the purpose of this research, revitalization will consist of developing a bond or sense of
community among students majoring in social work at an HBCU. According to Caldas and
Bankston (2005), a community is a set of individuals who are connected to each other through
various associations and institutions. Most communities are defined by race, with Black
communities often excluded from certain resources, knowledge, and experiences. Over time,
desegregation has slowly destroyed Black communities, especially within the context of an
HBCU. The introduction of educational options such as online colleges and the displacement of
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students who have chosen to attend PWIs have resulted in the loss of community at HBCUs. The
loss of community is a by-product of the destruction of Black communities, the loss of Black
influence and eventually Black power, the demise of which can also be traced back to
desegregation.
Desegregation has weakened the links between families, communities, and schools, but those
links can be restored. Caldas and Bankston (2005) indicated that when individuals become part
of a community they develop a shared interest and shared goals, which lead to collective ends.
Community is created on a university campus by engaging with students or connecting with
them on an individual level. Engaging with students means being concerned about their well
being, and sharing in their intellectual growth.
Defining Engaged Learning
According to hooks (1994), schools changed drastically after integration and with this change
students lost the desire to learn and teachers lost the desire to teach. Where there once was a
concern for the transforming of the human mind, knowledge shifted to being about the
transferring of information only. No longer was there a connection to how a student lived or
behaved. No longer was learning connected to equality, freedom, and social justice. Learning
shifted from zeal to obedience as Black students exercised their options of where they would
learn. “Education was no longer about the practice of freedom,” and the engaging of students to
learn (hooks, 1994, p. 4), however learning can be liberating, and excitement about learning can
be created.
Classrooms should be exciting places. Excitement in a classroom is generated through the
classroom community or the family of students. Students are interested in each other, in hearing
the others’ voices, or recognizing their presence, and feel genuine by the professor who values
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everyone in the classroom (hooks, 1994, p. 8). Teaching must also include a level of respect and
caring for the student so that an excitement for learning can take place (hooks, 1994).
hooks (1994) assured us that students are not the only ones who should be sharing their life
stories and confessing in a classroom setting, that teachers should also be engaged in this
learning process as well. hooks believed that learning should be liberating and that professors
should bring their own experiences into the classroom to eliminate the air of being all knowing.
hooks shared that progressive professors work to change curriculum through the usage of selfactualization. By being open with students and displaying rawness, professors engage students
in the learning process. But when we take a hard look at higher education and especially
institutions whose mission is to educate Indigenous people, we often find academicians who
serve as gatekeepers rather than professors who are vulnerable. These individuals are often
members of the Indigenous group, but at some point crossed the line and assimilated to become
the oppressors to the oppressed, using their positions to exert power over the powerless. “More
than anything they seemed enthralled by the exercise of power and authority within their minikingdom, the classroom,” (hooks, 1994, p. 17). The classroom must be seen as a place of
community and excitement should be a collaborative effort. For engaged learning to take place,
we must realize that each classroom is different and that teaching and learning strategies will
constantly change, and be reinvented to address each new experience (hooks, 1994).
The aim of this study was to explore what social work majors think about change and to
suggest explanations for the project findings. The researcher does not seek to make statements
based on cause and effect, but instead to suggest a theme between the views and opinions of the
participants, the practices observed, and the educational and social outcomes that are visible both
within the data and within the literature.

23

IINTERLUDE: MUMMIFIED
Email
To: Professor Gatekeeper
From: Carey Yazeed
Sent: December 13, 2011
Good evening, Dr. Gatekeeper. I would like to address the last email that I received on last
night. I understand that you are a stickler for time and deadlines, but you have to keep in mind
that the other faculty members have timelines & deadlines as well and that flexibility &
understanding need to work both ways if we are going to work together as a team. Secondly, we
understand that there have been numerous changes in the department. It is because of these
changes that we (the new faculty) are now a part of the department. I also understand that
change isn’t easy and is often met with resistance from the few faculty members that remain.
Sometimes we get so caught up in fighting change that we miss the good it has to offer. Yes, the
outgoing faculty where trailblazers who did an outstanding job, but now it's time for the new
faculty to come in and continue the legacy, but with a style that compliments us as individual
professionals. Thirdly, Yes, you do have a lot going on, but so do the rest of us, some with
businesses, full time jobs & families, but that doesn’t mean we aren't as committed as you to
seeing this department flourish. I can't speak for everyone else but I'm here to make a difference.
The Council of Social Work Education self study isn’t due until April 2012, with the team that
you have working with you it'll be done in time:)
Happy Holidays!
I completed my first semester as a full time adjunct professor. I would be understating if I
said that my experience was eventful. I was not told that in two of my classes I would have a
graduating senior student who suffered from paranoid schizophrenia, refused to take her
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medication, and disrupted the department. The department chair wanted her gone, even if it
meant passing her along, as it appeared had happened in her junior year when her mental health
condition began to manifest. She failed both of my classes because she refused to do the work,
threatened to bring bodily harm to me on Facebook, and I filed a report with the sheriff’s
department. I alerted the administration at Southern University and campus police, but they did
not believe that she was serious, although previously she had threatened faculty members; I
learned that on occasion they sat in their offices with their doors locked, fearful of what she
might do.
In addition to dealing with a student with a mental illness, I also worked under the
unfavorable condition of dealing with disillusioned professors; these colleagues survived the
budget cuts and layoffs and the university could not force them into retirement because they
were too young and did not have enough time vested in the system. I thought that they treated
me like an outcast, not speaking to me, rolling their eyes as I walked down the hallway, not
participating in department events that I organized, and questioning my knowledge and ability to
teach in faculty meetings, although I had the most clinical experience of the group and had
taught at other universities before arriving at Southern. I watched as Dr. Gatekeeper, the
youngest faculty member but also the highest tenured, refused to take the position of department
chair, but insisted on running the department from her laptop, using passwords to which she
should not have had access to go into our electronic roll books, class rosters, etc., and
commenting on what other faculty members were doing, especially me. I thought that dislike of
me was because I taught my five classes with my methods, including the research class that she
had given up and became mine. She expressed her displeasure about how I had taught the class
in a faculty meeting, although the students appeared to have enjoyed it, there was a higher
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passage rate than in previous semesters, and several of the students had competed in and done
exceptionally well at a research symposium sponsored by the psychology department. I
reviewed the previous syllabi and found outdated information for the classes to which I was
assigned, and none of it included practical/hands on materials. The syllabus for Dr. Gatekeeper’s
research class was confusing to me and I thought that I might have failed her class too. There
was no community learning taking place when I arrived and there seemed to be little professorstudent engagement. I witnessed a power struggle between Dr. Gatekeeper and her students, and
yet the passive department chair said nothing, and vented to me behind closed doors.
In addition to the personal friction, the department was up for reaccreditation by the Council
of Social Work Education, and was being considered for elimination by the university
administration due to the low enrollment and a low graduation rate; that semester, thirteen
students were scheduled to graduate. The pressure was on for departments to become academic
enterprises, but most of the department chairs and deans did not have a business background and
did not know how to run their departments like a business. This included Dr. Chairperson who
had been a professor for 16 years and placed little focus on becoming tenured. She was
comfortable as the Director of Field Education and used the same placements for students over
the years.
My first semester also offered some highlights. I organized a successful toy drive for Cancer
Services of Greater Baton Rouge and as well as a homecoming social for alumni, which included
some of the retired faculty members celebrating with the students. I also created a new elective
course that was offered in the spring semester. Despite all of the problems, I was still excited
about all of the possibilities.
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CHAPTER TWO: BACKGROUND
During slavery Blacks viewed education as the key to freedom. From the time they arrived
in America, slaves desired to learn and despite the many laws that prohibited African slaves from
receiving an education, they never gave up. Instead, they found others who were willing to help
them learn and found creative ways to access knowledge while in bondage. After the Civil War
ended that thirst for an education increased even more.
Overview of Africans in Louisiana
To understand the basis of this project, it is necessary to understand the history of Africans in
Louisiana starting with slavery and colonization. The first known account of slaves being
brought to Louisiana was in 1719, one year after the city of New Orleans was founded.
Approximately 500 African slaves were imported from the Guinea coast of Africa by Bienville,
the French colonial governor. Slaves were brought to Louisiana to help cultivate the sugar cane,
rice, and indigo crops. Between 1718 and 1750, slaves were imported into Louisiana from
Africa; by 1763, there were 4,598 slaves, 944 more individuals than there were free persons
living in the state. By 1800, there were 19,582 free persons residing in the State of Louisiana
and 24,264 slaves (Gibson, 2014).
The importing of slaves into American was the start of the plight for persons of color as an
Indigenous people in the United States. Forced to give up their culture, language and history, as
the slave trade grew in the colonies, so did the dehumanization and fear that violent rebellions
could occur. Laws were enacted by each colony to protect the rights of slave owners and also to
restrict the behaviors of slaves. These laws were known as Slave Codes. These codes described
slaves as real estate and allowed owners to bequeath their slaves to others upon their death.
These same codes also allowed masters to kill and destroy any slave that was deemed a runaway.
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As testament of the time, the Slave Codes viewed slaves as a piece of property, versus an
individual. In 1790, the first United States Census declared that nearly 700,000 slaves lived and
toiled in a nation of nearly 3.9 million people. That meant that 17% of the population had no
identity and was viewed as disposable property.
In 1808, nearly eighty-nine years after the first slaves were brought into Louisiana, the
importing of Africans, the slave trade, was banned in the United States, but it would take another
fifty-five years before slaves were finally declared “free.” On January 1, 1863, President
Abraham Lincoln declared that slaves living in Rebel territory free through the Emancipation
Proclamation, with the 13th Amendment to the United States Constitution officially outlawing
slavery in 1865. Despite the end of slavery, the civil rights and liberties of African Americans
continued to be limited and manipulated through the Black Codes and Jim Crow laws, which
perpetuated Black inferiority, especially regarding education, in the southern region of the
United States, including Louisiana.
Overview of Historically Black Colleges in Louisiana
Many Americans believe that Brown vs. the Board of Education and/or Plessey vs. Ferguson
were historical turning points for the education of Blacks in the United States, however the end
of slavery was actually the catalyst that changed everything. According to Anderson (1988),
persons of color came out of slavery with a strong desire to learn to read and write. Infuriated
that for years they had been denied the right to become literate, a desire grew from that anger as
a still divided country tried to turn a blind eye as a significant number of Blacks rose up after the
Civil War and actively sought an education. Booker T. Washington stated that after the civil war
the country was faced with an entire race trying to obtain an education (Anderson, 1988). With
the ending of the Civil War more than four million African Americans were educated by the
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federal government through the Freedmen’s Bureau and numerous church missionaries from the
North (Gasman, 2007). Although Black universities such as Lincoln, Cheyney, and Wilberforce
appeared prior to the Civil War, it was not until the end of the war that Black colleges emerged.
Historically Black colleges and universities are defined by federal law (20 USCS 1061) as
institutions of higher education whose principal mission is the education of Black America. The
history of HBCUs was based on their ability to provide educational opportunities to people who
would have been denied entry into institutions such as Harvard and Yale (Redd, 1998). In the
beginning, the first HBCUs were colleges in name only and were established mainly by White
religious organizations based in the North and the Freedman’s Bureau. Institutions such as Fisk
University, Atlanta University, and Howard University were founded by Freedman’s Bureau for
the education of former African slaves (Gibson, 2014). From their inception through their first
ten years, these educational institutions mainly provided primary and secondary education for
Blacks and offered them the opportunity to learn a trade.
Thirteen institutions were established between 1864 and 1869 by the Freedmen’s Bureau and
an additional nine were established between 1870 and 1880 by various churches; five were
established after 1881 by Black churches and four more by state institutions that were supported
by the agricultural funds set aside by the United States. In Louisiana, there were three major
institutions of higher learning established for students of color: Straight University, Leland
University, and New Orleans University. These institutions were originally located in New
Orleans, Louisiana, and were primarily funded by the Baptist Home Mission Society of New
York, the federal government and certain Northern capitalist (Gibson, 2014). After a severe
storm in 1915 destroyed the buildings of Leland University, it was relocated in 1923 to Baker,
Louisiana, and was renamed Leland College. Dillard University, established in 1935, was a
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result of the merger of Straight University and New Orleans University. These institutions were
significant because of the number of enrolled students and the work that they did. Although they
had small teaching staffs, these institutions carried the responsibility of educating leaders in the
African American community including teachers, clergymen, physicians, lawyers, farmers, and
secretaries.
The first Morrill Act of 1862 was signed by President Lincoln and established the land-grant
college system. This act created historically White land-grant institutions that offered an
education to U.S. citizens who were involved in agriculture and industrial work, however these
universities were exclusive for Whites only and included the Louisiana State Seminary, later
renamed Louisiana State University. The second Morrill Act in 1890 established a different type
of university for Blacks in Louisiana. This act stipulated that states practicing segregation in
their public colleges and universities would forfeit federal funding unless they established
agricultural and mechanical institutions for the Black population; this was the birth of public
colleges and universities for African Americans, including Southern University A&M College.
The second Morrill Act was designed to make these same educational opportunities available
to Blacks, but in a separate space in former slave states. Although the 1890 land-grant
institutions were created to be an extension of the 1862 Morrill Act, the racial discrimination that
took place in the South prohibited 1890 land-grant institutions from obtaining the necessary
resources to realistically make this possible, thus their missions were very different. For a long
time 1890 land-grant institutions were the only public institutions that were available for Blacks
to obtain an education. They primarily served as normal schools, liberal arts colleges,
agricultural colleges and technical schools for Blacks, while the 1862 institutions served as the
agricultural college for whites (Kujovich, 1994). The curriculums at land-grant institutions were
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determined by financial resources, or their lack. The discrimination in funding practices resulted
in Black institutions receiving fewer funds than their counterparts. According to Kujovich
(1994), the 1890 land-grant institution was valued at approximately $700,000 in 1928, while in
1862, land grant institutions were worth approximately $4.5 million.
History of Southern University A&M College
In 1868, in the State of Louisiana it was unconstitutional for segregation in any public
institution. At that time the Louisiana State Seminary was a semi public institution, but the
administration refused to admit persons of color. In 1870, the Louisiana State Seminary relocated
to Baton Rouge and was renamed Louisiana State University (LSU). Still refusing to admit
Blacks, the administration refused public funding and survived on private donations instead. The
segregation of LSU left Blacks in Louisiana without an opportunity to obtain public higher
education to which they were entitled by the law (Gibson, 2014).
During the Louisiana Constitutional Convention on July 7, 1879, P.B.S. Pinchback, a Black
senator, led the movement to establish Southern University in New Orleans, Louisiana.
Pinchback incorporated the phase “persons of color” (gens de couleur) into Article 231 of the
Louisiana Constitution that allowed for the establishment of Southern University (Gibson, 2014):
Article 231. The General Assembly shall also establish in the city of New Orleans a university
for the ‘persons of color’: Provide for its proper government, and shall make an annual
appropriation of not less than five thousand dollars and not more than ten thousand dollars for
its maintenance and support (Dart, 1943, pg. 197-8).
The charter for Southern University was signed on March 3, 1881, and Southern became the
first public institution in the State of Louisiana established for Blacks. In 1890, the Board of
Trustees passed a resolution that established the Agriculture and Mechanical Department and the
university eventually became a leader in industrial education. Also in that year, Southern was
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recognized by the federal government as a land-grant institution and received its first federal
funds in the amount of $15,000 (Gibson, 2014).
Southern University relocated to Baton Rouge in 1914, under the leadership of Dr. J.S. Clark
and as a result of the Louisiana Colored Teachers Association’s request for a state normal school
to be located in a rural section of Louisiana. Several locations were considered, including
Louisiana State University’s present site, but the Kernan Plantation was eventually selected.
Bound by the Mississippi River, a railway, and a manufacturing company, this area once had
been the landing post for ships carrying slaves that were transported to and from New Orleans
(Gibson, 2014). The new location consisted of one livable house, twelve slave houses, and
several stables for farm animals. When Dr. Clark’s ten year old son Felton G. Clark asked where
Southern was, he replied, “Under those beautiful trees.” When young Felton replied that he
didn’t see any college his father replied, “You’ve got to have some imagination…One day
Southern will stretch from the Mississippi River to the railroad” (Simms). On March 9, 1914,
forty-seven students began classes at the “New” Southern University.
What made Southern unique was its family like spirit and commitment to community service
which can be seen in the prayer on the first day of instruction:
We stand here, deep in humility, as one family, bound together in a common purpose, a
common spirit, and a common demonstration that we are our brother’s keeper and that he
would inherit the Earth must enter through unselfish service to his fellow man and with
God in his heart (Gibson, 2014, pg. 41).
After the great flood along the Mississippi River destroyed homes and properties in
Louisiana, President Clark demonstrated his commitment to community service when Herbert
Hoover appointed him to be in charge of disaster and relief work with Blacks in the state in
1927. President Clark extended his humanitarianism in his establishment of the State School for
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Negro Blind, Deaf, and Delinquent Children and the Louisiana State Industrial School for
Colored Youths (Gibson, 2014).
Brown vs. Board of Education
In 1955, Southern University A&M College had more than 200 faculty members and 3,273
students; Dr. Felton G. Clark, the son of Dr. J. S. Clark, surpassed the vision of his father as
Southern was the largest public institution of higher learning for Blacks in America. But the tide
changed again with a Supreme Court decision that impacted not only Southern, but HBCUs
around the country. On May 17, 1954, the U.S. Supreme Court ended racial segregation in
public schools in the Brown vs. Board of Education ruling. This case overturned the ruling in
Plessey vs. Ferguson (1896), which declared that separate but equal school facilities were
constitutional. The Brown decision was not only important for K-12 race relations but also
higher education.
The Brown vs. Board of Education ruling was influenced by the research of Black
psychologist Kenneth Clark. The research of Dr. Clark and his wife Mamie Clark focused on
segregation and noted that the plights of Blacks were not the results of inferiority, but of brutally
enforced segregation. Using dolls, the Clarks demonstrated that racial segregation affects all
human beings - victims, those who are victimized, and those who are simply accessories. They
viewed the results of their research as evidence that individuals tend to internalize racism caused
by discrimination and segregation. They were influential in the ending of segregation when in
1939, their Black Baby Doll study was cited by the Supreme Court in the Brown vs. Board of
Education case. Although a victory for K-12 education in America, this ruling eventually was the
catalyst that changed higher education in America, especially the enrollment of Blacks at 1890
land-grant institutions such as Southern University A&M College. No longer limited to attending

33

historically Black colleges and universities, the Brown decision gave Black students something
they had never had - options.
Enrollment Options for Minority Students
In 2015, HBCUs continue to feel the effects of legislative decisions as enrollment continues
to steadily decline. From Brown vs. the Board of Education to the U.S. vs. Fordice,
desegregation and the growing presence of for-profit institutions afforded Black students options
in attaining a higher education. From 1976 to 2011, the percentage of Hispanic students rose
from four to fourteen percent, the percentage of Asian/Pacific Islander students has risen from
two to six percent, and the percentage of Black students also increased from ten percent to fifteen
percent; additionally these students are not attending historically Black colleges. The data also
shows that for-profit universities have enrolled 150,000 more African-American students than
HBCUs in recent years. The access to online learning and less strenuous admissions
requirements have also become obstacles for HBCUs to overcome today.
Many HBCUs continue to face lack of funding and limited resources. Higher education
scholar Minor noted that these institutions have operated in a racial climate and endured negative
perceptions since their inception, which have ultimately affected the political and budgetary
decision-making regarding their fates at the local, state, and federal levels for years (Gasman,
2009). Is it fair that society has expected HBCUs to function like White institutions, while a
growing number claim financial exigency and struggle to keep their doors open?
State of Historically Black Colleges and Social Work Education
America can no longer ignore the troubled state of historically Black colleges. How does this
effect social work programs at HBCUs? When faced with a financial crisis, social science
programs become easy targets for elimination. With departments closing, faculty layoffs, and
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declining enrollments, the social work profession has been faced with many crisis. When
university administrators are looking to reduce cost, historically the small enrollments and
smaller graduating classes of social work education programs make them easy marks during
times of budgetary retrenchment.
History of Social Work Education
To understand the prospectus of this project knowledge of the history of social work and
social work education is necessary. Social work education developed from a need to fulfill
community demands to have trained staff to administer a multibillion-dollar human service
industry (Farley, Smith, & Boyle, 2012). The Council on Social Work Education (CSWE, 2001)
defined the purpose of social work education:
The purpose of social work education is to prepare competent and effective professionals, to
develop social work knowledge, and to provide leadership in the development of service
delivery systems. Social Work education is grounded in the profession’s history, purposes,
and philosophy and is based on a body of knowledge, values, and skills. Social work
education enables students to integrate the knowledge, values, and skills of the social work
profession for competent practice (p. 5).
The first social work courses were established in the United States in New York in 1898.
Thirty students were enrolled in a three-month summer course that was offered through the
Charity Organization Society of New York; the course continued until 1904 when an eightmonth course became available through the New York School of Philanthropy, which is now
known as Columbia University School of Social Work (Farley, Smith, & Boyle, 2012, p. 35). At
the turn of the century the country saw the development of schools of social work across the
northern region. The University of Chicago followed in the footsteps of Columbia, and soon
after Harvard and Simmons Colleges developed training institutions for social workers as well.
During the Great Depression, opportunities for social workers increased and legislation was
enacted to meet this growing demand; thus social work education began to expand. In 1970, the
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Council on Social Work Education responded to the ever-increasing need for social workers by
“initiating a plan to approve undergraduate educational programs whose objective included the
preparation for practice in the field of social work,” (Farley, Smith, & Boyle, 2012, p. 44). In
September 2004 the number of reported undergraduate programs had increased dramatically, but
conversely, the number of students enrolled in these programs has not. (Farley, Smith, & Boyle,
2012). Today there are 463 baccalaureate social work programs in the United States. Of the 105
HBCUs in the United States eighty-three have a Bachelor of Social Work degree program and, of
that total, only twenty-nine are accredited by the Council on Social Work Education. According
to data from the Council on Social Work Education, fifty-four social work programs at
historically Black colleges are not regulated by or held accountable by an accrediting entity.
Other factors to consider with social work education are recruitment and the curriculum
focus. Baccalaureate programs prepare their students for generalist social work practice, which
is the basic theme for social work education. Miley, O’Melia, and Dubois (1995) gave the
following definition for the generalist conceptualization:
Generalist social work provides a contemporary approach for meeting the purpose of
social work. This view moves beyond the confines of individually focused practice to the
expansive sphere of intervention with multi-person systems. Broadly defined, generalist
social work considers the interplay of personal and collective issues and works with a
variety of human systems – societies, communities, neighborhoods, complex
organizations, formal groups, informal groups, families and individuals – to create
changes which maximize social functioning (p. 10).
Undergraduate social work programs are expected to ensure that students have the basic
problem solving knowledge and skills. Farley, Smith and Boyle (2012) suggested that it is the
responsibility of social work education programs to develop students’ understanding in the
following areas:
•

Philosophical values that underlie practice in the field of social welfare
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•

Social welfare institutions and their relationship to other institutional structures in
society

•

Social welfare policies and the ways in which they are developed

•

Social work as a profession

•

Individuals in society, including an understanding of human behavior and development

•

Basic social work treatment techniques and skills employed in working with individuals,
groups and communities, including educational opportunities to participate directly in
service programs through field experience (p. 45).

What happens when a social work department fails to meet these educational goals for their
students? Is there a decrease in students’ ability to establish ownership regarding their major? In
the 1960s, social work students complained of feeling powerless and that their voices were not
heard, that the schools served the faculty, not students. In 2015, students are more involved and
serve on committees as student representatives and start student branches of national
organizations on their campuses. In these positions students have voices and they are heard, and
have an impact at local, state, and national levels. Social work is about change and students only
change when they are shown how to engage in the change process; this is where social work
education at HBCUs is missing the mark.
History of the Southern University at Baton Rouge Department of Social Work
The Department of Social Work at Southern University A&M College at Baton Rouge
(SUBR) began during the 1969-1970 academic term as a unit within the Department of
Sociology under the administration of outgoing president Dr. Felton G. Clark. At its inception,
there were approximately 150 students in the program and the faculty consisted of one part-time
faculty member and two full time members. Although a small program, its quality and
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substantive curriculum prompted the Council on Social Work Education to approve the status of
the program in its first year. In 1974, the program advanced from approved status to full
accreditation and, in 1987, the social work program was granted department status by the
Southern University Board of Supervisors.
Looking back at the humble beginnings of the Department of Social Work at SUBR, one
would expect to witness some growth, however, persistent problems stunted the growth of the
department. One significant problem has been the graduation rate. Approximately 1400
students have graduated from the university with a Bachelor of Social Work degree whereas
15,000 students have graduated from New York University. Since 1970, the graduation rate has
not increased and remains at graduating roughly ten students every fall and spring semester.
A second problem was that non social work majors could not take courses offered by the
department; this meant that students who did not declare social work as a major could not take
foundation or introductory courses before the spring of 2012. Additionally, students within the
department complained that they felt powerless, much like the students in social work in the 60s.
Students were not engaged in the community because faculty members did not think this was a
part of their job duties and/or it required too much effort in addition to their teaching
responsibilities; instead, CSWE accreditation criteria were met by simulating real world
situations through classroom experiences.
Finally, the department experienced a drastic budget cut because of decreased enrollment and
a low retention rate, which resulted in faculty members with twenty or more years of service at
the university being forced into retirement. The department staff was reduced to one chair, one
tenured faculty, one full time adjunct, and three part-time adjuncts, which later reduced to one
part-time adjunct.
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Once a vital resource to the Baton Rouge community, all learning took place in the classroom
setting and resulted in a big disconnect with the university community. The department began to
cater to the faculty rather than the learning needs of their students, and faculty members felt
pressure to preform under stressful circumstances. With no support staff and a non-existent
budget, faculty members had to figure out how to survive if they wanted to keep their jobs.
Their reason for being at the university was lost in the midst of politics and survival 101. The
basic principles of social work education were also lost. Social work education consists of the
students being the developers of their own learning and then contributing that knowledge and
those skills back to society (Farley, Smith, & Boyle, 2012). The old faculty and staff of the
Department of Social Work at SUBR had forgotten this and the incoming members were not
indoctrinated to this practice and purpose.
Challenges of Social Work Education at Historically Black Colleges
The social work program at Southern University A&M College at Baton Rouge is not an
isolated case. According to the National Center for Education Statistics, there were
approximately 323, 600 students enrolled in HBCUs in 2011, and of that number, 263,400 were
African-Americans. These numbers indicate a 4% decrease in enrollment at HBCUs since the
70s. These same institutions of higher learning are also responsible for producing 23 percent of
bachelors degrees, 13 percent of all masters degrees, and 20 percent of all first professional
degrees earned by African Americans annually. The problem is that students are not selecting
social work as a major compared to 1999, when 4,697 African American students enrolled full
time in Bachelor of Social Work education programs; by 2002 that number was under 2,000. In
terms of recruitment, social work education programs at historically Black colleges are
struggling and must become relevant and accessible to the community. Before social work
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programs at HBCUs can have a voice they must reclaim their history and become empowered,
which will allow them to reach out to the local community and will allow others to see what
social work is, and allow them to become a part of the redevelopment process. The participation
of students creates a sense of ownership and without thinking, encourages them to speak freely
about their majors and indirectly recruit potential majors.
Social work educators at HBCU’s must begin to build community partnerships outside of the
students’ field education experiences so that incoming students can understand early in their
studies, rather when they are about to graduate, the value of the profession and the various roles
that social workers play in the community. Social work educators must also recruit from within
their universities, grabbing the attention of undecided majors. It is imperative that social work
departments partner with freshmen academic advisors and make their department visible on their
campuses by hosting student events and mandating that social work majors engage in campus
activities related to the field of social work. This reach must extend beyond the education realm
and must include such nontraditional sources as social media, churches, barbershops, hair salons,
and community agencies. The profession must promote social work education to any and
everyone within listening range, which can only be done through the empowerment of faculty
members and students. It is the responsibility of the social work profession and social work
educators to educate others about the many choices and roles within the profession and to
increase the pool of social work majors. Social work departments at HBCUs cannot rely on the
university to solve their enrollment problems. According to Davis (2010) if historically Black
colleges do not plant the seeds and fertilize the crops, they cannot expect a big harvest of
applicants ready and eager to pursue a degree in social work.
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Diversity must be kept in mind when recruiting for a social work program at an HBCU. This
must include White students, non-traditional students, students with disabilities, LGBT
individuals, and students from diverse religious backgrounds (Joyner, 2005). The focus cannot
be narrow; social work educators at HBCUs must reach out to all students and must promote the
profession to diverse audiences, especially students who would not normally attend an HBCU.
Currently, social work education marketing neglects close to fifty percent of the recruitment pool
(Silverman, 2012).
Retention efforts must accompany student recruitment. The university graduation rate for
African-American students is much lower than that of their White counterparts (Clark, Garza, &
Hipple, 2003); thus it is imperative that strategic planning for HBCU social work education
programs also includes retention strategies. Past research efforts have focused mainly on the
retention of traditional college students: White, middle-class, recent high school graduates.
According to Berger (1989) universities need to examine the experiences of nontraditional
students - minority, older, low-income, and under-prepared, who currently make up a large
percentage of the student population on urban and HBCU campuses. Faced with obstacles that
may prevent them from successfully completing a program, the relationship between the
professors and the students becomes a significant factor in retaining social work majors.
Teaching must include a level of respect and care for the student so that an excitement for
learning can take place (hooks, 1994).
With this changing climate one must ask the following questions: Does the African-American
community still value an education from an HBCU? Do Blacks still believe in the HBCU
experience? And are HBCUs still needed? (Galuszka, 2010). Research has shown that African
Americans who attend HBCUs tend to have more successful academic experiences than those
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who attend predominately White institutions (Redd, 1998), and according to Constantine (1994)
who models the decision of an individual to attend an HBCU within a random utility framework,
the academic success that these students experience is due in part to the learning environments at
HBCUs. Black institutions of higher learning are especially supportive which helps to foster the
growth of confident students who are more involved in campus life and frequently interact with
faculty versus Black students who attend other institutions. Constantine (1994) determined that
this same confidence spilled over into the workforce and that the average wages of HBCU
graduates are 38% higher than those who graduate from other schools. Research by Price,
Spriggs, and Swinton (2011) suggested that on average HBCU graduates also have superior
long-run labor market outcomes versus their counterparts.
Urban higher education has undergone significant changes in recent years Kyle (2005).
Faced with the pressures of declining numbers in student enrollment and political funding,
administrators cannot pretend to be unaware, unconcerned, and unmoved with the effects of an
economic recession on higher education, especially on the campuses of historically Black
colleges and universities. HBCUs have suffered immensely from the undercurrent of the
financial crisis which has/is taking place in America (Gasman, 2009). With economic concerns
dictating the faith of higher education, their social science programs have been hit the hardest
(Kyle, 2005). No longer can social science programs take on the notion of “If we build it, they
will come,” a popular line from the movie Field of Dreams.
According to long time president of Xavier University Dr. Norman Francis, “Department
administrators need to ensure that leaders in industry, business, state and local officials know
what your students can do, and what they can contribute. If it is believed that your department
has no contributions to make then you will be viewed as a liability” (Hawkins, 2004, para. 5).
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HBCUs and their department leaders must view their institutions and educational programs from
a different perspective.
Ownership as it Relates to Higher Education
Blacks in America were oppressed through slavery for nearly four centuries and dominated by
colonialism through politics, economics, culture, and spirituality. After years of being stripped
of their identities they were released into society and unrealistically were expected to be accepted
and integrated. Kamara and Van Der Meer (2006) raised two important questions related to
decolonization and ownership in higher education: what structural or institutional power do
African Americans really have when it comes to making decisions in their own interest? How
can one have a sense of ownership when he/she has no sense of control? Possession is fueled by
control, and according to Beggan (1991), ownership allows individuals to explore and alter their
environment, which satisfies their innate need to be efficacious. Causing their own actions
creates a feeling of efficacy and satisfaction when certain outcomes are accomplished. “The
desire to experience causal efficacy in altering the environment leads to attempts to take
possession and to the emergence of ownership feelings” (Pierce, Lostova & Dirks, 2001, p. 300).
Ownership also provides an outlet that allows individuals to identify themselves and to express
their identity. Connection to possession allows people to have a place in which to dwell.
Examining the lives of students reveals that they spend a great deal of time interacting with their
departments: attending classes, studying, advisement, and socializing with their peers. A sense
of ownership is created and their majors become their own because of the time they have
inhabited (Dreyfus, 1991). Pierce, Kostova and Dirks (2001) have also shown that people will
devote an ample amount of energy and utilize an abundance of resources to possess an object,
such as a college degree. They proposed that psychological ownership existed in universities
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and that the same motives have a place and can produce feelings of satisfaction within the
academic programs by students. Pratt and Dutton (2000) also showed that individuals not only
show a sense of ownership towards their major but also own issues within their departments.
This project utilized decolonization methodology to revive a dying social work education
program. As the revitalization process took place, decolonization was used to: 1) Question old
values of the Southern University Department of Social Work; 2) Search for new and different
forms of structure to solve departmental problems; 3) Broaden the base of participation by
students and include them in the decision making processes of the department. The process of
interactivity was used to converge the necessary feelings of control and manipulability over the
students’ education using the educational process as the practice of freedom (hooks, 1994).
When students interact with the faculty, administration, and communities through learning
they touch the intangible, resulting in a form of liberation that creates an intimacy with their
major. Students’ engage mental energy and physical labor in learning, which drive their
ownership and lead to an increased sense of accomplishment. This sense of accomplishment
increases students’ self-efficacy and their investment in their education. These positive
interactions create an excitement about learning that prompts students to share their experiences
with other students and potential majors, which ultimately is the most effective form of
marketing - word of mouth.
A sense of ownership not only increases students’ self worth, but it also increases department
morale and retention within the department. Students with a sense of ownership are loyal and
willing to work hard. Students with initially low self-efficacy have a greater potential for
experiencing a sense of accomplishment. Faced with their educational program on the verge of
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elimination from the university’s curriculum, the effects of interactivity and ownership can push
students to become activists, thus increasing their self-efficacy.
The goal of an educational system is to develop logical and creative abilities in the individual
in order to foster change and innovation in current situations (Berislav, Hrvoje, & Vjekoslav,
2013). Berislav, Hrvoje, and Vjekoslav (2013) listed the basic characteristics of education as
follows:
•

To expand the cultural horizon of the individual and to provide students better life
opportunities

•

To contribute to the elastic adaptation to changes which are brought on by technological
progress

•

To provide active participation in the process of making different decisions at the
operational, tactical and strategic level depending on the characteristics of socioeconomic relations

•

To increase interest for social cohesion, and to facilitate realization of broader social
objectives

•

To provide rational utilization of free time (p. 23).

Creating a sense of ownership can help struggling departments to survive and eventually to
thrive. According to Pierce, Kostova, and Dirks (2001), there are three potential routes that can
be taken by an academic program to achieve ownership. The first route suggests that the
program control the target. University social work departments can provide students with
opportunities to control factors within their major. Whether starting a student run club or
organizing various student social activities, these factors foster ownership.
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Intimately knowing the target is the second route. People feel something is theirs by forming
an association and familiarity. Students engaged in their learning acquire knowledge through
their association and experiences, and in a sense begin to develop an intimate relationship with
their major (Beggan & Brown, 1994). Also, when social work departments introduce the history
of their department, its mission, goals, and performance within the community and the
university, students believe that they know the department/organization better and, hence, they
develop a sense of ownership. The more knowledge one has about an object, the deeper the
relationship between the self and the object and, hence, the stronger the feeling of ownership
toward it (Pierce, Kostova, & Dirks, 2001).
The third route is investing the self in the target. Individuals have a sense of ownership when
they create, shape, or produce an object. These productions become an extension of themselves
and thus are a reflection of who they are. When an individual invests energy, time, effort, and
attention into objects, the self unites with the object and develops feelings of ownership towards
that object (Csikszentmihalyi & Rochberg-Halton, 1981). Universities can provide an
abundance of investment opportunities for students in their departments through means such as
department t-shirts, projects, teamwork, and collegial class assignments, all opportunities that
create a sense of ownership. Investing one’s self can manifest in many ways, including one’s
time, ideas, skill, and physical, psychological, and intellectual energies (Pierce, Kostova, &
Dirks, 2001). Ultimately the student thinks that the targets or objects with which they have been
involved flow from them, providing a sense of ownership. The more an individual invests one’s
self with an object, the stronger the ownership of the object will be (Pierce, Kostova, & Dirks,
2001).
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Psychological ownership can be used as a positive aspect, especially when trying to promote
organizational change (Dirks, et al, 1996). Students promote change of a target toward which
they feel ownership when the change is self-initiated and because it reinforces their need for
control and efficacy. They will also promote change within an organization because it is
evolutionary. The sense of ownership promotes the individual’s sense of self-continuity and is
additive, because it contributes to the individual student’s need for control, self-enhancement,
and feelings of personal efficacy.
Pierce, Kostova and Dirks (2001) suggested that future research should have visible and
attractive ownership targets that capture individuals’ attention. The target must also possess
characteristics that allow motives for efficacy and effectance, self-identity, and/or a need for a
place to be fulfilled. The target must be open so the individual can find a home within the
organization. Finally, the target must allow individuals to facilitate control, must allow the
individuals the opportunity to become intimate, and must allow individuals to invest themselves.
Ultimately, the targets must allow individuals to feel that they are extensions of themselves.
Historically Black colleges still serve as centers of higher learning for many low-income and
academically disadvantaged students, and help to quench the thirst for knowledge for thousands
of students who would otherwise not have had the opportunity to attend college (Allen & Jewell,
2002), including Hispanics and students from Asian backgrounds. In 2015, however, we must
ask if HBCU social work education programs are still relevant. What happens when a social
work education program at an HBCU is faced with the possibility of being eliminated because of
decreased student enrollment? Can creating a sense of ownership through decolonization help in
the revitalization of a dying social science program? The future has often been unclear for
historically Black colleges and their academic programs, but each time they seemed on the brink
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of becoming extinct, they have been revived and found life each time. Now faith is the
substance of things hoped for, the evidence of things not seen, Hebrews 11:1. Those few words
capture the essence of this study; to explore the unknown, find evidence in experiences that
might otherwise be unseen, and revitalize or renew the faith in a bachelor of social work program
at a historically Black college.
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INTERLUDE: JOURNEY TO THE AFTERLIFE
Email
From: Dr. Chairperson
To: Carey Yazeed
Subject: Fall 2012 Schedule
Sent: March 10, 2012
Carey,
Review the attached schedule and reply ASAP. If ASAP is Monday, that will work, however, if
you are able to reply sooner I would appreciate it. I apologize for any inconvenience and any
imposition. Tell the boys I'm sorry for interrupting their time.
The Faculty Load for the Fall 2012 is listed below and schedules are attached.
Dr. Chairperson
Field I and II -4/4
Intro to Policy-3
Total 7/11

Dr. Gatekeeper
Intro to Research-3
HBSE I-3
Policy II-3
Elective-Spirituality-3
Assistant Professor/Title IV-E
Total 12
Coordinator
Elective- Services to Children-3 Full Time Adjunct (Yazeed)
Total 3
SW Profession-3
Intro to Practice-3
Elective-Diagnosis in Mental
Part Time Adjunct
Health (DSM-IV)-3
Generalist SW Practice I -3
S W Research-3
Gen. Practice Lab-2
Field Seminar I-1
Total
Field Seminar I-1
Total 14

The schedule of loads above reflect the Provost’s directive that programs decrease the number of
adjuncts, decrease the number of course sections, increase course enrollment (larger classes)
where appropriate, and decrease the number of course offerings where appropriate.
Dr. Chairperson
The 2012 spring semester was challenging for me as a first year professor. In addition to my
class load being increased the department still remained on the chopping block and would be
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eliminated if there was no increase in enrollment. Dr. Chairperson did not seem to understand
what an academic enterprise was or how to achieve it within the department, and none of the
faculty had any business knowledge, nor did any of them express an interest in learning. I had
owned several businesses and understood what was being asked of our department by the
university administration. Dr. Chairperson asked me to assist her in developing a strategic plan
and additional responsibilities were added to my list.
Email
From: Carey Yazeed
To: Dr. Chairperson
Subject: Chancellor Llorens
Sent: May 02, 2012
What the department needs is a business plan. It will show all of the
details that the administration is looking for from each dept. (and it's
most of what I said in my email from last night).
Also, when presenting to Llorens (in a nice portfolio) you can say we
forgot to include our business plan when we met on Monday. A copy
should also be hand delivered to Dr. Rami (and anyone else who will be
at the next board meeting & votes).
I will send you the information that I have on business plans when I
arrive on campus today around noon (if not before)
Have an Awesome Day!
Carey
During the spring semester I started an advisory board, which consisted of local business
leaders and educators who were either alumni of the department or alumni of Southern
University. We developed a marketing plan that was to be implemented by the department to
recruit more students. The plan consisted of a uniform look including a department t-shirt worn
to events in which students participated, new marketing brochures, the inclusion of students in
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outside community activities, and partnerships with local community organizations. By the end
of the summer semester, social work majors had participated in a kidney walk, volunteered at the
local non-profit that worked with disadvantaged youth Heritage Ranch, the Baton Rouge Food
Bank, and the Battered Women’s Shelter. On campus the students started a chapter of the
National Association of Black Social Workers, which allowed them to sponsor workshops for
community social workers. The department began to receive comments such as, “I never knew
Southern had an undergraduate social work program,” and “So this is what happens on the third
floor of Higgins Hall.” There was also an increase in student enrollment in social work classes
offered in the 2012 fall semester. My work and efforts were recognized by the College of
Sciences on May 3, 2012, when I was awarded Teacher of the Year during their annual banquet;
Dr. Chairperson, the previous two chairpersons of the department and I represented our
department. The Chancellor of the university was present that night and he was amazed as the
Dean read off my accomplishments. Later that week the Chancellor approached me and said that
he was impressed with my work ethics and he would continue to watch me, and to keep up the
good work. Our department was saved but that wasn’t the end of our problems.
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CHAPTER THREE: CONCEPTUALIZING METHODOLOGY
Methodology is a mixture of ethical and political issues (macro), practical and political issues
(micro) and epistemological and ontological issues (Pryor & Ampiah 2003). It is based on what
the researcher believes to be reality or true, the research methods used, and the limitations on
these that are provided by the social context, as well as the ideological or ethical beliefs and
motivations of the researcher (Pryor & Ampiah, 2003). Gathering this information may not be as
simple as computing a set of numbers or compounding them into descriptive or inferential
statistics. According to Creswell (2013), qualitative research makes the world visible by taking a
naturalistic approach to discovering knowledge. Qualitative researchers study people or things
in their environments, very different from computing a set of numbers. Unlike quantitative
research, which looks at a single data source, qualitative research allows the investigator to pull
information from various outlets including interviews, observations, and the examination of
documents. It requires that the investigator engage with the project, getting up close and
personal. Qualitative research allows the investigator to talk to participants and see participants
in their natural setting while becoming a part of the research.
Rationale for Using Qualitative Research
This project’s question framed the usage of qualitative research. The researcher examined how
change, whether self-initiated, evolutionary, or additive, within a social work higher education
program, impacts the values, principles, and behaviors of the student. Qualitative research
allowed the investigator to focus on the participants’ perspectives, their meanings, their multiple
subjective views in relation to the changes that evolved during a certain time period, and their
beliefs about whether the changing of events was significant.
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A second reason that qualitative research was used for this project was because students at
historically Black colleges are often ignored (Marshall & Rossman, 2011). The literature review
included historical information that land-grant institutions of 1880 were not established to bring
Blacks completely into the mainstream; instead they were built to give individuals who had no
education a means to survive. From a decolonization framework, students at HBCUs today are
still an Indigenous group of people. The dynamics have not really changed since 1880 when
land-grant institutions were established and there continues to be an unbalance between HBCUs
and PWIs when it comes to funding, opportunities, and pedagogy, all of which are still
influenced by politics and race relations. Because of their backgrounds, because they are the
descendants of slaves, and because of the colonization through which their ancestors went, they
are considered an Indigenous group.
One example of decolonization methodology in higher education research is found in work
done by Beeman-Cadwallader, Quigley, and Yazzie-Mintz (2011). The researchers examined
their work as educators in three international contexts: Kenya, Cambodia, and Indian Country in
America. Their study highlighted research practices that were shaped by context, relationship,
and discourse emergent in their investigations of schooling, language revitalization, and the
access of scientific knowledge. Examples of common action evident in their research included
relinquishing control, re-envision knowledge, cultivating relationships, and purposeful
representation of communities.
Another example was the research of Pete, Schneider, and O’Reilly (2013), educators in the
Canadian province of Saskatchewan. They engaged in decolonizing their practices as instructors
in higher education. Pete, Schneider, and O’Reilly explored their practice of indigenizing their
teaching through a series of narratives and they discovered that their stories were a source of
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knowledge. Their stories offered a counter-hegemonic narrative to the mainstream curriculum.
They taught the importance of community by emphasizing how it is relevant to business and
economic development and their teachings through the usage of group work, demonstrated
respect, and kindness. Lastly, they uncovered that educators of Indigenous people needed to
develop cultural competency to get over their own fears.
Indigenous People and Research
Indigenous people have been oppressed by theory for centuries, which has been driven by
anthropological approaches (Smith, 2012, p. 38). The scientific method, an institutionalization of
science, is not appropriate when researching Indigenous people. The Royal Society of England
and other academies in Europe used science as a powerful force in hegemonic projects (Mutua &
Swadener, 2004). Science reinforced the notions of marginalized and colonized groups and it
solidified the position of European men at the top of the hierarchy in terms of race, gender, and
class. Prestige was used to legitimize the exclusion and dominance of the larger society
(Norman, 1998).
When researching Indigenous students in higher education, one must understand what they
have experienced and remember that problems that their ancestors faced hundreds of years ago
are still prevalent today. African American students who attend historically Black colleges are
the descendants of an oppressed group. Generations removed, their descendants were dominated
for centuries by a group of people who saw them as less than human beings. They were
dominated on many levels including economically, culturally, and spiritually. Once released
from their oppressive states, the domination continued through the years in the form of politics
and education (Kamara & Van Der Meer, 2005).
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HBCUs were established to reproduce a colonized individual from the Indigenous people, to
continue the distortion of their perceptions of themselves and their history (Kamara & Van Der
Meer, 2005). We recall that HBCUs were established to teach former slaves a trade, not to learn
philosophy or to move into different social classes such as middle class and wealthy. To preserve
their histories, Indigenous people have maintained their identities through genealogies and oral
histories, which have been redefined as oral traditions. Thus we reach the relevance of history
for Indigenous peoples or in this case, African Americans. Indigenous people contest their
history as it is retold in Western worldviews. Under colonialism Indigenous people have
allowed their histories to be told by others as they listened. Smith (2012) believed that history is
about power. The power comes from the stories. The stories remind Indigenous people of how
the colonizers became powerful and used their powers to keep them oppressed. Smith wrote that
in these moments, history is not important for Indigenous people because no matter how you
look at it, Indigenous people are not in power and cannot transform history into justice for
themselves. Oral stories remind Indigenous people of “what it means, what it feels like, to be
present while your history is erased before your eyes, dismissed as irrelevant, and ignored or
rendered as the lunatic ravings of drunken old people,” (Smith, 2012, pg. 31). The negative
depiction of Indigenous people was important in implementing colonization and in dominating a
group of people. Writing the history of Indigenous people from a colony perspective and then
presenting it to them through the educational system was another way of asserting control and
power. In the Department of Social Work at SUBR, the role that persons of color played in the
shaping of social work in America was not relevant. Teaching materials about the history of
social work in the United States were from a colonial viewpoint. The history of the department,
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its value to the community, and its relevance in the field of social work were also not a part of
the pedagogy.
Evolved from a culture that thrived and flourished outside of Western civilization, Africans
were stripped of their identity when they were discovered and placed into captivity. Everything
that they knew was contested and eventually eradicated. Gone was their language. Gone was
their culture. Gone was their history. The "discovered people" were seen as primitives who were
less than human and needed to be colonized. So why is it important for researchers to revisit
history as a part of decolonization? According to Smith (2012), “the answer lies in the
intersection of Indigenous approaches to the past, of the modernist history project in itself and of
the resistance strategies which have been employed” (p. 35). The colonial experiences of
Indigenous people have trapped them in the project of modernity. Kamara and Van De Meer
(2005) suggested that Indigenous people are still confused, but they seek the acceptance of the
colonized elites. They want to be accommodated socially, then culturally, and eventually
politically, while ignoring or unaware that colonization never intended for this to happen. At
some point they believe that they are really acting in their own interest, but they are actually
continuing their oppression from lack of knowledge and lack of knowing their history. Knowing
the past is an important aspect of the critical pedagogy of decolonization.
Understanding Oppression Through Imperialism
Initially the term imperialism was used by historians to explain a series of developments
leading to the economic expansion of Europe. Imperialism in the European sense could be tied
to a chronology of events related to 'discovery', conquest, exploitation, distribution, and
appropriation (Smith, 2012, p. 22). According to Gregory, Johnston, Pratt, Watts and Whatmore
(2011) as cited in the Dictionary of Human Geography, imperialism is an unequal human and
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territorial relationship. It is a relationship based on dominance and power and involves being in
control over other people. Smith (2012) elaborated that imperialism refers to economic
expansion, and the subjugation of others. Imperialists only see their way as being the right way,
and assume that Western ideas are the only ideas possible to hold, or at least the only rational
ideas, and the only ones, which can make sense of the world and the human beings in it (p. 56).
Imperialism has several usages, the first usage of which focuses on economic expansion. In
1902, English historian J. A. Hobson saw imperialism as an integral part of Europe’s economic
expansion. He attributed the later stages of nineteenth-century imperialism to the inability of
Europeans to purchase what was being produced and the need for Europe’s industrialists to shift
their capital to new markets, which were secure. Imperialism was the system of control that
secured the markets and capital investments that Europe needed. This was facilitated through
Colonialism, which allowed Europe to have control and to oppress Indigenous populations by
taking away their freedom. In essence they lost their freedom to be Indigenous in every aspect of
their lives.
The second usage of imperialism involved the exploitation and the subjugation of Indigenous
people. From previous contacts made in the South Pacific, Europe used that time to hone their
skills and as Smith (2012) indicated “develop much more sophisticated ‘rules of practice’” (p.
23). These practices ultimately looked out for the best interest of the colonizing society.
Treaties, legislation that determined who had status and who did not and who could live in a
specific area, were all part of imperialism. These aspects of imperialism explain why Indigenous
people have struggled to recover histories, lands, languages, and basic human dignity; the
unevenness of imperialism changed their lives.
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The third use of imperialism linked it to the spirit, which characterized Europe’s global
activities. Imperialism became a complex ideology with a widespread cultural, intellectual, and
technical expression; this placed imperialism within the context of Enlightenment. According to
Davis (2004), the Enlightenment had been in existence for a long time, prompted by thinkers
such as Copernicus and Galileo, but in the 1600s, England and Europe took significant turns with
the history of knowledge and Western science, and how they could be carved out from the
unscientific came to the forefront of research. The Enlightenment signified a transformation in
the economic, political, and cultural life in Europe (Smith, 2012), and was a period in European
history that provided the political and economic structures that facilitated the search for new
knowledge; this was also said to have been the motivation behind the Industrial Revolution, the
philosophy of liberalism, the development of disciplines in the sciences, and the development of
public education (Smith, 2012, p. 61). In this context, imperialism is an important part of the
development of the modern state of science, of ideas, and of the modern man. Imperialism
became the mode for Europe to expand its economies and to discover new lands. It also allowed
Europeans to imagine new possibilities, new possessions, and the control and discovery of new
wealth; to make these possibilities a reality entailed oppressing Indigenous people.
The fourth use of the term imperialism as a discursive field of knowledge is used by writers
who have an interest in imperialism and colonialism either because of their being a member in a
colonized society, or “their interest in understanding imperialism from the perspective of local
contexts” (Smith, 2012, p. 24).
Effects of Colonialism
With a clearer understanding of what imperialism is we focus on colonialism. According to
Alfred (1996), colonialism is not necessarily a time period in history, a theory, or a political and
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economic relationship. Instead, it is another way to assert control and power, a way that a group
of people sees itself and how they see others in relation to domination, submission, and
exploitation. Colonialism becomes the bases for uprooting a group of people from their natural
existence and in the process tears them away from core concepts that were the foundation of their
societies such as respect, harmony, and spiritual relationships (Alfred, 1996). Understanding
how and why people were brought into the imperial system is important, because the effects of
imperialism and colonialism are still felt. “The reach of imperialism into our heads challenges
those who belong to colonized communities to understand how this occurred, partly because we
perceive a need to decolonize our minds, to recover ourselves, to claim a space in which to
develop a sense of authentic humanity” (Smith, 2012, p. 24).
Imperialism in this context has also been referred to as post-colonial discourse, an expression
or image of imperialism. Colonies were originally formed to secure ports so that European
explorers like Columbus could access the raw materials they discovered and transfer these
materials back to their countries. But as they established these ports Europeans discovered that
they needed to maintain control. The posts served as mini replicas of what the civilized and
civilization represented. In maintaining control, power struggles erupted within the colonies and
among the settlers, thus the establishment of different classes of people took root not only among
the settlers, but also among the Indigenous people. Colonialism at that moment became the
blueprint for the future United States of America. Through imperialism and colonization
Indigenous people were stripped of their resources, knowledge, and identities, making research,
as we know it, which is linked to imperialism and colonialism, not well received among
Indigenous people (Mutua & Swadener, 2004).
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Importance of Decolonization
With an understanding of imperialism and how colonialism was its image, decolonization
must be defined and its ties to research and Indigenous people must be examined.
Decolonization is defined as a process that brings to the forefront the concerns and worldviews
of colonized Indigenous people. This is done to allow them the opportunity to understand
themselves through their own perspectives (Chilisa, 2012). Chilisa clarified that, for the
researcher, decolonization is a combination of an event and a process. The researcher has to
allow the worldviews of those who have a history of oppression and marginalization space to
communicate from their frames of reference (Chilisa, 2012). Wheeler’s view of decolonization
as cited in Smith (2012) offered the opportunity for Indigenous people to develop a conscience
about the causes of their oppression, the distortion of their history, and the extent to which they
have internalized colonialism. Decolonization becomes the roadmap for empowerment and selfdetermination. Smith (2012) viewed decolonization as a process that involves Indigenous people
coming to know and understand research, but from their own perspectives and for their own
purposes (p. 39).
Another aspect of decolonizing research is the understanding of writing, history, and theory.
Westernized research questions history as it was written from the perspective of the colonizer.
This becomes important especially when studying Indigenous people (Smith, 2012) and thus the
reclaiming of history is an important process of the decolonizing process. Decolonization
requires the researcher to shift how data is collected and to shift the focus of the research. This
shift is important because of the steps taken by Western researchers, which usually include
interviews and observations with Indigenous people, but are rooted in theoretical and
methodological frameworks of European forms of research or the scientific method (Gegeo &
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Watson-Gegeo, 2001, p. 58). This type of research results in a White or Western way of seeing
and understanding Indigenous people that is different than how Indigenous people often view
themselves (Walker, Fredericks, Mills, & Anderson, 2013). When a researcher shifts to a
decolonization method of research it allows for the questioning and challenging of Western
views and also reinforces Indigenous identity and discourse (Habashi, 2005, p. 771).
Decolonization allows the researcher to take apart imperialism and aspects of colonialism in
addition to allowing Indigenous people to reclaim their knowledge, language, and culture, in
addition to transforming social relations between the Indigenous and the colonizer (Smith, 2008,
p. 117). Decolonizing requires the researcher to contest history as presented under Western
worldviews and, in this sense, the past is critical to the process of decolonization (Smith, 2012).
Decolonizing also involves the contesting of writing and theory. The knowledge currently
available on different groups is Western-based. Writings on Indigenous people by nonIndigenous people can be insensitive, and often tell the world that they have no values, no
culture, no customs, thus striping them of their identity in literature and other forms of writing.
Decolonization is a form of participatory research that allows researchers to learn more about
themselves (Walker, et al, 2013). Williams (2001) wrote that participatory research starts with
consultations and negotiations that build the foundation for active participation throughout the
research process. Sherwood, Keech, Keenan, and Kelly (2011) acknowledged that
decolonization is a process that requires individuals to position themselves in history while
recognizing ideas and assumptions that they have used to inform their worldview (p. 194).
Sherwood (2009) proclaimed that decolonization requires us to examine the impact that
colonization has upon our past and present to formulate a future that does not reinstate the past.
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To take these steps requires a balance of histories, informing our current political and social
context, critical reflexive practice, and open communication with Indigenous people (p. 24).
As Indigenous people rework their understanding of how imperialism and colonialism
impacted their cultural and politics, they also form a language of critique. Smith (2012) wrote
that two strands emerge from this critique: authenticity, the time before colonization entered into
their culture, and the second strand, which demands that they are allowed to analyze how they
were colonized and what this means in terms of their immediate past and for their present and
future. As these strands intersect, the significance in Indigenous discourse becomes solutions
that are a combination of the time before colonization, pre-colonization
We must ask why writing is important for Indigenous people. Writings produced by
colonizers do not reflect the culture, values, customs, and identity of Indigenous people. Smith
(2012) explained that writing might also be dangerous because the way a group sees itself can be
misunderstood and used against it. Writing continues to be dangerous when the work is based on
others’ writings about Indigenous people, as these views may be inaccurate yet believable.
Scholars’ development of writing theories to explain the existence of Indigenous people in
today’s society is still developing.
Criticism of Western Research
Imperialism, colonialism, and theories about human nature existed before the Enlightenment
in Western philosophy, but we are led to believe that these ideologies began with Western
thought. Indigenous criticisms of Western research believe that what the West represents is
important because, in reality, theories about research are founded on a cultural system of
classification and representation, by views about human nature, human morality and virtue, by
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conceptions of space and time, and by conceptions of gender and race. Many critiques of
research have centered on the scientific paradigm of positivism.
Positivism applies views about how the natural world can be examined and understood to the
social world of human beings and human societies. Hall (1992) pointed out that the West is an
idea or concept from which complex stories, ideas, historical events, and social relationships
occur. Hall further suggested that “the concept of the West functions in four ways: (1) allow us
to characterize and classify societies into categories (2) condense complex images of other
societies through a system of representation, (3) provide a standard model of comparison, and (4)
provide criteria of evaluation against which other societies can be ranked” (pg. 276-320).
According to Hall these are the steps that code Indigenous people into the Western system of
knowledge. Thus, research contributed to and drew from these systems of classification,
representation, and evaluation.
Goldberg (1993) wrote that the consequences of Western experiences under imperialism are
that Western ways of viewing, talking about and interacting with the world at large are intricately
embedded in racialized discourses (pp. 62-69). Race is linked to human reason and morality, to
science, to colonialism, and to the rights of citizenship in ways that produced the racialized
discourse and racist practices of modernity (p. 47).
Hall (1992) raised some complexities that can be classified as (1) a legal framework inherited
from Britain, which includes views about what constitutes admissible evidence and valid
research; (2) a textual orientation, which will privilege the written text over oral testimonies; (3)
views about science, which will allow for the efficient selection and arrangement of facts; (4)
rules of practice such as values and morals, which all parties to the process are assumed to know
and to have given their consent to abide by; (5) ideas about subjectivity and objectivity which
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have already determined the constitution of the Tribunal and its neutral legal framework, but
which continue to frame the way the case is heard; (6) ideas about time and space, views related
to history, what constitutes the appropriate length of a hearing, shape of a claim, size of the
panel; (7) views about human nature, individual accountability and culpability; and (8) the
selection of speakers and experts, who speaks for whom, whose knowledge is presumed to be the
best fit in relation to a set of proven facts (Hall, 1992, pg. 276-320). As a whole system, these
ideas determine the wider rules of practice, which ensure that Western interests remain
dominant.
New Language of Imperialism
Research through imperial eyes describes an approach that assumes that Western ideas about
the most fundamental things are the only ideas that are possible, the only rational ideas and the
only ideas that make sense; this form of research steals knowledge from others and then tries to
use it to benefit the same people from which it was stolen. A researcher working within a
decolonization framework will recognize that imperialism has a new language. According to
Smith (2012), a term that has struck discourse among Indigenous people is ‘post-colonial’ (p.
101). From an Indigenous perspective post-colonial simply means colonialism as finished
business, or that the colonizers have left. But the evidence points out that this is not true and
even if they have formally left, the institutions and legacy of colonialism remain. How does this
relate to higher education in the United States? At HBCUs, colonialism takes shape through the
hiring of academic gatekeepers. They are of African decent, but take advantage of Indigenous
people through their positions of power. They decide: who will be hired, which normally are
professors who are ignorant about the culture of the Indigenous students whom they will be
teaching; which professors will publish; and whose perspective is American enough to apply for
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grants. The work in which their students engage must also follow a certain European standard to
be accepted and the teaching materials are normally from a European perspective. In essence,
others cannot view Indigenous professors working at HBCUs as a threat (Mihesuah & Wilson,
2004). Despite the remnants of colonialism, Indigenous professors have adapted a new language
in their attempt to decolonize. Words like sovereignty and self-determination are still used, but
now terms like negotiate, reconcile, and settle are incorporated into their language. Even as a
new language is incorporated, a new generation of Indigenous people exists, and, yes,
imperialism still exists too.
Indigenous Research
How do Indigenous people fight against imperialism and colonialism? A new agenda for
Indigenous research must be established and the agenda must focus strategically on a goal of
self-determination of Indigenous people. Self-determination involves the process of
transformation, of decolonization, of healing, and of the mobilization of an Indigenous group of
people, and becoming critical elements of a strategic research agenda that involves Indigenous
people (Smith, 2012, p. 120). A research agenda of self-determination will become a social
justice goal expressed through a range of psychological, social, cultural, and economic areas.
There are four tides for an Indigenous research agenda: survival, recovery, development, and
self-determination. Smith (2012) indicated that Indigenous communities move through these
conditions and states of being. This type of research agenda is different from scientific research
because elements such as healing, decolonization, and recovery are the focus.
Indigenous research agendas also have two pathways- community action research such as
projects and initiatives, and tribal research based around certain claims and institutions of
Indigenous research and programs of study. Community action research is a collaborative
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approach of investigation that provides people with the means to take action to resolve a specific
problem. This approach enables not only communities, but also Indigenous researchers who are
working within their own communities (Smith, 2012, p. 130). Sometimes these communities do
not occupy the same geographical space but recognize each other through language, culture, or
backgrounds like HBCUs.
The process or methodology of community research is important. Respect is a major factor,
as are enabling people to heal and to educate and take steps toward self-determination. The
Indigenous community must be informed by research that not only respects them, but enhances
their current community processes and ways of doing things.
The other pathway to an Indigenous research project is through institutions that have
indigenous research centers and programs of study. According to Smith (2012), academic
programs have been established that specifically address developing research skills for
Indigenous people. Emphasis is placed on developing participatory action research through
specific research tasks (p. 136). Important aspects of this pathway include gaining consent, the
quality of the interaction, and Indigenous students tackling their own identity issues.
Indigenous research involves reclaiming, reformulating, and reconstituting Indigenous
cultures and languages. This requires a research program that is strategic and has distinct
projects. Smith (2012) listed twenty-five Indigenous projects with themes such as cultural
survival, self-determination, healing, restoration, and social justice. These projects have multiple
goals and involve different Indigenous communities. Some projects involve a multi-disciplinary
research approach while others will come directly from an Indigenous practice. Smith’s list
included 1) claiming, 2) testimonies 3) storytelling 4) celebrating survival – surviving 5)
remembering 6) indigenizing and indigenist processes 7) intervening 8) revitalizing and
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regenerating 9) connecting 10) reading 11) writing and theory making 12) representing 13)
gendering 14) envisioning 15) reframing 16) restoring 17) returning 18) democratizing and
indigenist governance 19) networking 20) naming 21) protecting 22) creating 23) negotiating 24)
discovering the beauty of our knowledge and 25) sharing (pg. 144-162).
Laenui (2000) created a similar but condensed list for developing a strategy for conducting
decolonizing research with Indigenous people. To Laenui, decolonization is a process that
involves five fluid and intertwining steps: (1) rediscovery and recovery, (2) mourning, (3)
dreaming, (4) commitment, and (5) action. Step 1: Rediscovery and recovery is the initial stage
of self-discovery. Step 2: Mourning is the expression of feelings of mourning for past assaults
that were created through colonization. Step 3: Dreaming is an incremental phase that allows the
researcher to imagine new approaches to research and adopt Indigenous methodologies to the
communities being studied. This process includes the “lived experiences, oral traditions,
language, metaphorical sayings, and proverbs” of the researched communities to provide a
theoretical foundation to the research (p. 16). Step 4: Commitment involves moving from the
dreaming phase to a direction or action of definitive commitment. This is the stage where
researchers can become “political activists.” Step 5: Action is a combination of dreaming and
commitment transformed into actual strategies for action and social change. In this final stage the
researcher can “enact their commitment to research methods that are based on empowerment,
inclusivity and respect for all involved in the research process (Laenui, 2000). The end result for
Laenui’s and Smith’s methods is developing the self-determination of Indigenous people.
In 2015, there are still researchers who, in the name of science and progress, considered
Indigenous people as specimens and not as human beings. A new agenda for Indigenous
research in higher education should focus on a strategic goal of the self-determination of
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Indigenous students, one that involves decolonizing Western methodologies in academics,
bringing an end to the forced racial suicide that has taken place for decades.
Approach of the Project
Case study research allows the investigator to explore a real life, contemporary bounded
system over time, through detailed, in-depth data collection involving multiple sources of
information including interviews, documents, and reports. The key to defining a case is that it
can be described within certain parameters, such as a specific time and place, and that it will
present an in-depth understanding. This research consisted of a case study that looked at the
Department of Social Work at SUBR.
The researcher sought to understand how decolonization was integral in the revitalizing of the
social work education program at SUBR through the lived experiences of the students and what
they made of that experience (Seidman, 2006, p. 9). To increase the credibility and validity of the
results the investigator conducted one-on-one interviews with alumni from the department who
were students at SUBR before decolonization was implemented and during the course of the
implementation. Participants were selected based on the completion of a brief survey regarding
their time at SUBR as a Bachelor of Social Work major. The investigator interviewed alumni to
obtain their perspectives on how the department changed and how were they a part of that
change. Also, the investigator explored whether the students felt a sense of ownership of the
department and if this ownership assisted the department in revitalization. Specific
decolonization events are included but are not limited to: the implementation of student
participation in community service events; alumni returning to speak with students; the
restructuring of certain classes such as social work research to include the students collecting
data and presenting their findings to the community through a research symposium that was

68

started in 2012; the formation of a student chapter of the National Association of Black Social
Workers; and hosting learning events for the community.
Research Participants
The focus of this project was the effectiveness of decolonization on the revitalization of an
urban bachelor of social work program. Using criterion sampling, participants were graduates
from the SUBR Department of Social Work in the year 2013. Unlike convenience sampling,
criterion sampling involves using participants who meet pre-determined criteria of importance
(Patton, 2005); it is also useful when seeking to understand participants who are rich with
information. The participants for this study ranged in ages between 22 – 44, and consisted of all
females. Seven participants were of African decent and one Caucasian alumnus participated.
Socio-economic status was not a determining factor for this project. Participants were recruited
through social media and contact information that the researcher acquired from colleagues while
employed at Southern University at Baton Rouge as a professor in the Department of Social
Work.
Collection of Information and Analysis Processes
In addition to one-on-one interviews, the researcher obtained information while employed at
SUBR through personal correspondence with faculty and former students. The researcher also
included personal narratives that depicted her lived experience throughout this project.
Triangulation occurred through a participation survey, individual interviews, and allowing the
participants to review their responses and make corrections before the information was included
in the final project.
Participants for the interviews were selected based on their completion of a short survey, a
link to which was posted on the social media outlet Facebook. Once the survey was completed it
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was determined if participants were related to the research subject while the researcher remained
aware of the characteristics of the growing pool (Seidman, 2006, p. 46). Eighteen individuals
affiliated with the Department of Social Work responded to the survey, but only eight
participants were alumni who graduated in 2013. The qualified participants were invited to
participate in a one-on-one interview, which were conducted within two weeks after completion
of the online survey. Participants could engage in the interview via telephone, Skype, in writing,
or in person. Interviews took place at the researcher’s office and lasted for approximately 30
minutes, during which time participants were encouraged to share their lived experiences while
students in the Department of Social Work.
The researcher collected information and then interpreted the interviews, looking for common
themes in participants’ understanding of engaged learning and ownership, and how these factors
assisted in the revitalization within a higher education setting. The researcher’s familiarity with
the context of the research assured realistic claims, assertions, and conclusions, and minimized
false claims and exaggerations.
The participants reviewed their transcribed interviews to check for accuracy and thus to
assure validity. The researcher’s concerns included the participants’ recollection of events that
occurred during the time period studied and the gap in time between the implementation of
decolonization and the interviews.
With the creation of land-grant institutions by the Morrill Acts came a disparity of funding,
opportunities, and pedagogy between HBCUs and PWIs, all of which are still influenced by
politics and race relations. Students who are the descendants of slaves are considered an
Indigenous group and are often ignored or seen as irrelevant because of their backgrounds and
the colonization through which their ancestors went. The following chapters consist of the
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voices of alumni from the Department of Social Work at SUBR. Collectively they will tell a
story of how a social work education program at an HBCU was revitalized and how they believe
that transformation took place.
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INTERLUDE: REINCARNATION
Email
From: Jada Brown
To: Professor Yazeed
Sent: Mon 10/17/2011 9:20am
Good Morning Ms. Yazeed,
I just wanted to say thank you for coming to our department and putting up with us. You have
made research as simple as it can get, and I appreciate you for doing that. At first, I thought
there was no hope, but you have shown us that you are there to help us. Thank you.
Jada Brown
Email
From: Amber Clarkson
To: Professor Yazeed
Sent: Saturday, 11/26/2011 5:05pm
I would like to say thank you for showing such great support and understanding towards my
situation. I can’t express enough my gratitude and appreciation. I have learned so much this
semester from you then I have learned my entire tenure at SU. I’m almost in amazement at the
level of care and professionalism you have shown not only to me but to other students in the
program. It is truly something that I have not seen a lot during my studies here. I wish my start
with the department would have been like this. It has truly made a difference in my general
perception of the department and staff. I don’t know how often you have heard this but I must
tell you “Keep up the good work” and Thank you!!!!!! You are appreciated!!!!! And needed!!
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Email
From: Tru Journey
To: Professor Yazeed
Sent: Wed 2/1/2012 3:01pm
Professor Yazeed,
It was on my heart to email you and let you know that we are for you just as you are for us. We
are willing to do whatever it takes to save our department.
“Before we can advocate for anyone else, we must first advocate for ourselves.”
Email
From: Flower Smith
To: College of Sciences
CC: Professor Yazeed
Sent 3/7/2012
I am writing to support Professor Yazeed for the College of Sciences Teacher of the Year award.
Professor Yazeed is one of the best professors I have or will ever come across, in all aspects of
teaching and personality. What I most admire about Professor Yazeed is her remarkable ability
to stimulate students and add personality to the course material. Also, Professor Yazeed has the
ability to connect with her students along with her talent for teaching simple concepts as well as
advanced topics is superior. Students can feel the energy and optimism that radiates from her
teaching. Professor Yazeed’s feedback from assignments helps everyone understand what the
most common mistakes were, and provides individual feedback to each student with regards to
his/her weak and strong points. The mission of the social work profession is rooted in a set of
core values: which are service, social justice, dignity and worth of the person, importance of
human relationships, integrity and competence, which is Professor Yazeed.
Sincerely,
Flower Smith, Social Work Student
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Email
From: Jackie O’Connor
To: Professor Yazeed
Sent: Mon 5/14/2012 4:03pm
Professor Yazeed,
Few people have what it takes to change the life of someone else, and I want to say, you are one
of those people. I don’t know if I would have made it this far if the Lord had not sent you (and I
do believe He sent you to us). Thank you for accepting the challenge. When you came into that
first research class, it was like everybody was holding their breath wondering who is this person.
I can honestly say, we were glad to have you. I didn’t loose any hair that semester…lol. Not
only have you made a difference in the social work department, but you have made a difference
in my life as well. I can’t thank you enough. You gave me the courage that I needed to finish
the challenges ahead of me. Thank you again and may God’s blessings continue to be with you
and your family always.
Email
From: Maria Sanchez
To: Professor Yazeed
Sent: Fri 11/22/2013 7:47am
I just wanted to say THANK YOU for everything! I really enjoyed your class and I loved the
way you teach it! THANKS!!!!!
Also, I wanted to say thank you for giving us the opportunity to present in a symposium. I
appreciate all the effort and concern for us, and I am aware of the many struggles that you
probably encountered doing this. Southern University would be a much better school if they
would have more professors like you, and honestly, we all appreciate your continuous effort.
THANK YOU!
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The fall of 2013 marked two stressful years that I was on the faculty at Southern University
A&M College in the Department of Social Work. In the spring of 2013, after numerous doctor
visits and an equal amount of misdiagnosis, a gastrointestinal specialist diagnosed me with
having an ulcer the size of a golf ball that was blocking my upper intestine. His conclusion was
that it was a result of stress. During the spring semester I lost over 40 pounds from my inability
to digest solid foods, and passed out twice in my office. The students became concerned about
my appearance, asking if I had cancer or AIDS. They brought me smoothies with added protein
and insisted that I drink all of them, stating that they could not afford to lose me. I continued
despite my health issues and pleas from my family members to quit.
My most enjoyable experience became teaching social work research to graduating seniors. I
loved to see the bewilderment on their faces when they first entered my class, and then watched
them as they slowly transformed throughout the semester into young professionals who were
able to take everything that they had ever learned in their undergraduate social work studies and
apply it to one research project, and then to present it during our annual research symposium. To
see the look of understanding, to witness their self-confidence, and to know that I was the
motivating factor were blessings for me every fall. Other highlights including bringing in alumni
of the department to speak with students about professionalism, the field of social work, and how
to survive and successfully complete the program. I incorporated community learning activities
into my Social Work as a Profession class to help students determine if in fact social work was
the major for them.
The final successes were the establishment of the National Association of Black Social
Workers (NABSW) on campus. Through this organization students became more involved in
the community through volunteering, hosting continuing education workshops for local social
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workers, and on campus social events and seminars for students. NABSW became the vehicle to
promote the department to non-social work majors. My efforts as a professor were rewarded by
the Women’s Association, a student run female organization on campus. During the Southern
Girls Rock Award Ceremony, I was awarded the Faculty Rocks Award for involvement in
student development both in the Department of Social Work and with various student
organizations outside of the department. I was honored to sit next to the Chancellor and his wife,
who knew me by my first name and talked non-stop throughout the night about how much I had
accomplished in such a short amount of time. My last success was the departments spring 2013
graduating class. A total of twenty-eight individuals received a Bachelor of Science Degree in
Social Work from SUBR that semester.
Despite the positives, I encountered negatives in addition to my health concerns. The research
symposium started as a result of the College of Science Psychology Research Symposium
committee chairperson informing me that only two of my students could participate in their event
each year, while the psychology department had at least 20 student participants. I wanted all of
my students to have the experience of defending their research, so I started a symposium where
my research students could have the same opportunity. It was named in honor of the first
chairperson of the Department of Social Work, Dr. Demetria McJulien.
Other obstacles that I faced included the completion of the department’s accreditation process
through the Council on Social Work Education. When we sat down as a faculty to meet with the
accreditation representative, she informed the other members and me that Southern should have
been paying me overage for my course load. Dr. Chairperson informed her that neither the
university nor the department had the money to pay me for teaching over 12 hours. The
representative stated that if I ever wanted a job at Tuskegee University in their social work
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program, the position was mine, because she would love to have someone like me on her team
and that, unlike Southern, she would value my efforts. I was upset because I did not know that I
should have been paid extra for an overload. When I approached the subject after the
accreditation process I was told that I did not have a Ph.D. and was not on a tenure track; Dr.
Chairperson ignored my questions and concerns.
Lastly, I suggested that the department implement a minor in social work to help increase the
overall number of students taking social work courses. The concept was marketed to students
outside of the department and the enrollment steadily increased when students changed their
majors to social work as they were exposed to the coursework, but Dr. Chairperson did not
complete the necessary paperwork to make the minor a reality, although she told students
otherwise. Students discovered this when they filled out their graduation forms and were told
they could not add social work as a minor.
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CHAPTER FOUR: FINDINGS
In this chapter the researcher presents the findings from the data analysis, including a
description of the setting where the data collection took place and a description of the
participants. The chapter concludes with four significant themes: (a) family, (b) compassion, (c)
authoritarian teaching, and (d) democratic education. In discussing these themes, the researcher
relied heavily on the participants’ responses to identify the similarities and differences between
social work majors, which can deviate from the framework and models that the researcher used
for guidance.
Description of Site
As mentioned in Chapter 3, it was important that the participants felt comfortable during the
data collection process. Participants were allowed to decide on the data collection method that
worked best for them (telephone, face-to-face, in writing, Skype) as well as the site. Of the eight
interviews, three were conducted face-to-face, one took place via telephone, and four participants
opted to complete their interviews in writing. The site selection for the face-to-face and
telephone interviews was the researcher’s private office. Participants thought that this would
ensure confidentiality and the privacy to speak freely.
Description of Sample
There were a total of eight female participants for this project. Seven of the participants were
African-American and one was Caucasian. An important characteristic of seven of the
participants was that they were graduates of Southern University A&M College at Baton Rouge,
earning a Bachelor of Science Degree in Social Work in 2013. One participant was scheduled to
graduate in May 2013, however she was not allowed to graduate with her classmates.
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Throughout the data collection process participants were encouraged to speak on their lived
experiences while students majoring in social work. The researcher believed that this approach
would garner a valuable exchange, stimulate more insightful follow up questions, and end with a
collection of rich data. Participants were asked to speak about the good, the bad, and the ugly,
and were assured that there would be no repercussions to the researcher, a concern for one
participant.1
Participant #1: Pixie Pinkett
Pixie Pinkett was a twenty-eight-year-old African-American female. She entered SUBR
Department of Social Work in 2009 and graduated in May 2013. She worked at a resource center
for parents in Denham Springs, Louisiana, a facility that works with the Department of Children
and Families Services (DCFS). Pixie assisted parents by giving them the necessary tools and
skills for permanency to prevent out of home placement of their children and also to help with
reunification of children who have been removed from the home. Pixie has been employed at this
agency since the summer after she graduated from Southern University.
Participant #2: Royal Love
Royal Love was a twenty-two-year-old African-American female. She was a graduate student
at Louisiana State University working towards a Masters degree in Social Work at the time of the
research. Royal completed the Southern University Social Work Program in four years and
graduated from Southern University in May 2013 with a Bachelor of Science in Social Work.
Originally from Buffalo, New York, her family moved to Bogalusa, Louisiana, seven years
previously. Royal believed that her purpose in life was to become a social worker and to give
back to those in need. She thought that her past experiences and encounters with social workers
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All names used in the finding section are pseudonyms to protect the identity of the participants.
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led her to the field of social work. Royal and her two older biological siblings were adopted
when she was four months old.
Participant #3: Brianne Morris
Brianna Morris was a twenty-three-year old Caucasian female who worked as an assistant
manager at a local fitness facility. Brianna decided to take a year off from school to save money
for her graduate studies. She was accepted to the University of Tennessee to work on her Masters
degree in social work and was to begin her studies in the summer of 2015.
Brianna started as a social work major in 2011 at a school in Tennessee and transferred to
Southern University after the university she attended closed due to financial hardships. Brianna
continued her studies in social work at Southern University and graduated with a Bachelor of
Science in Social Work in December 2013.
Many factors led to Brianna decision to major in social work. She stated that the first factor
was her decision to date interracially and the many injustices and discriminatory behaviors to
which she had been subjected. Another factor was that once she was temporarily housed at a
residential treatment facility for youth with behavioral and mental health issues, and the staff
there showed her how she could play a role in reuniting youth with their families and help youth
prevent and overcome behaviors that would led to them being institutionalized. Lastly, she had a
friend who was paralyzed in an accident; Brianna was impressed with the team of social workers
who worked diligently during his therapy. All of these experiences allowed Brianna to see the
different areas in which social workers provide services and, when given all of these options,
made her profession nothing short of exciting.
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Participant #4: Carmen Jones
Carmen Jones was a twenty-four-year old African-American female. She graduated from
Southern University with a Bachelor of Science in Social Work on May 13, 2013. She was
employed as a campus coordinator with Community in Schools in Houston, Texas. Carmen’s
job was to link area students with the community resources and services that they needed to learn
and to be successful. Carmen began working for her current employer in August 2013 and was
recently promoted. Carmen was accepted at the University of Houston for the fall of 2015 to
study for her Masters in social work. Carmen decided to attend school as a part-time graduate
student and continue to work full-time.
Participant #5: Starr Skylar
Starr Skylar graduated from Southern University, in May 2013, with a Bachelor Degree in
Social Work. A twenty-three-year-old African-American female, Starr worked as a manager at
McDonald’s. Starr decided to keep her current job after graduating from college instead of
entering the field of social work; her reason was fear. She applied to the Masters in Social Work
program at Louisiana State University but was not selected to be a part of the fall 2014 cohort;
Starr continued to look for a graduate program.
Participant #6: Parris Hilton
Parris Hilton was a thirty-five-year-old divorced African-American with no children. Parris
worked for the Department of Children and Family Services (DCFS). Employed there for one
year and four months, Parris graduated from SUBR in May 2013 with a Bachelor of Science
Degree in Social Work. Parris stated that she enjoyed her work at DCFS, although she had days
where she wanted to quit and give it all up; then she refocused and remembered why she was
there and that this was her chosen career.
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Participant #7: J. Smith
J. Smith was a forty-seven-year-old African-American, the mother of two adult daughters,
and also a proud grandmother. J. Smith graduated from Southern University in May 2013 with a
Bachelor of Science Degree in Social Work. She was not working due to a stroke she suffered in
2014; J. Smith planned to return to school in the spring of 2015 to work on her Masters in
Rehabilitation Counseling at SUBR.
Participant #8: Tru Journey
Tru Journey was a twenty-five-year-old African-American pre-kindergarten teacher in
Richmond, Texas. Tru was from a small town in St. James Parish of Louisiana. Unlike the other
participants, Tru did not graduate from Southern University with her social work classmates in
May 2013; she was removed from the program, she appealed the decision, and was allowed to
return to complete her field hours after sitting out for one year. Tru was scheduled to graduate in
May 2015 with a Bachelor of Science Degree in Social Work. She planned to attend graduate
school in Houston, Texas, in the fall of 2015, and was applying for different social work
programs.
Findings
The present project utilized a qualitative approach, which encouraged participants to share
their experiences while students in the Department of Social Work at Southern University at
Baton Rouge. The data analysis began with the researcher examining the responses of the
participants and identifying potential themes that surfaced from their interviews. The initial data
coding yielded a total of ten themes. During the second coding the researcher reviewed the
themes and narrowed them to seven themes. In the final round of coding the researcher
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combined themes to create the four themes of: (a) family, (b) compassion, (c) authoritarian
teaching, and (d) democratic education.
Theme of Family
According to hooks (2003), individuals’ first community is their family and experiences with
family shape how future relationships are formed. Gone is the traditional two-parent family that
bonded with relatives (hooks, 2003). Students often come from broken homes, families that
have fallen apart, and some no longer have hope or believe in committing to anything because of
the battle wounds they have received at home. Thus education becomes more than just teaching;
it also involves helping students to heal and showing them how to form healthy relationships.
Professors have to engage students in the present, removing them from the past where they can
get stuck and their capacity to learn becomes diminished (hooks, 2003). Four of the participants
spoke of their social work family, which was formed while social work majors at SUBR. From
bonds formed with professors to lasting relationships with their classmates that they nurtured and
that grew after graduation, this theme was relevant to this project. Carmen thought the family
environment was what helped her decide to change her major from nutrition to social work.2
I started out as a nutrition major and then decided that wasn’t something I wanted
to do. I always knew that I had a serving heart and I liked helping people so I
went to see what social work was all about. I went to the department and really
loved how there was this family atmosphere.
Brianne appreciated her classmates’ efforts in helping others.
I got along with most of my classmates and appreciated everyone’s effort in
helping other students succeed.

2

All names are pseudonyms (see Footnote 1).
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Carmen, Brianne and Starr suggested that the learning experiences helped them to build
relationships with their peers that created a family bond among them. Starr talked about how her
junior and senior classes helped to bring closeness among her classmates.
We worked together. It taught us teamwork. We would call and check on
everybody. “Y’all alright? Y’all got that email? Y’all saw that assignment that
Professor Yazeed sent on Blackboard?” Everybody was helping somebody so it
became like a family. We became dependent on each other especially during our
senior year. We still keep in contact with each other…even after graduation.
Carmen echoed Starr’s sentiments about the bond that endured almost two years later.
Okay, so I love my classmates. I love my cohorts. I love everyone that I
graduated with because we really were with each other the entire time.
The Department of Social Work at SUBR was small with graduating classes traditionally
totaling ten or less students per semester. That changed for the class graduating in May 2013.
The cohort for this group of students consisted of twenty-eight individuals, many of whom had
not started the program together. Several of the students had changed their majors, so their
prerequisite coursework was taken at different times, while others had failed one or two major
courses that were required to graduate and thus their graduation date had been set back. Despite
their reasons for being in the class of 2013, there was closeness among the students, a family-like
atmosphere, a cohesion.
I often found the students studying together in the library resource center located in the
department, working together to complete class projects and also coming together to facilitate
community events. The majority of their free time was spent together, further creating an
unbreakable bond that Carmen expressed in her interview.
We were up three, four, and five in the morning working on our senior research
project having concerns about not being taught these things which we were now
expected to know and be an expert on. Those situations really built a bond
between us to where now I can call a lot of the people that I graduated with and I
can, you know, come to them with a question or you know, whatever. Those
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situations really helped us build relationships with each other. Those people will
always be somebody that I call first when I don’t have an answer when it comes
to my profession.
Pixie thought that a family bond was formed when Professor Carey Yazeed came to the
department. She believed that activities initiated by the professor such as the National
Association of Black Social Workers helped to foster camaraderie.
It finally felt like the department was turning around. Where there was once
discord amongst the students and cliques throughout the department, a family
started to form. Because our internships were on certain days we were all
gathered on campus together taking classes on the other days. Professor Yazeed
believed in us and felt that with all the nurture and care she could now sit back
and watch her babies grow into competent social workers. She taught us the
importance of teamwork, service, leadership, and advocacy.
Clearly the classroom became a communal place for the students (hooks, 1994), which
allowed bonds to form with professors and their fellow classmates. These bonds became lasting
relationships that were continuously nurtured and that remained after graduation, demonstrating
the relevance of this theme to this project. Equally as consistent and relevant was the theme of
compassion.
Theme of Compassion
“A real humanist can be identified more by his trust in the people, which engages him in their
struggle, than by a thousand actions in their favor without that trust” (Freire, 1971, pg. 47).
According to Nouwen (1994) caring is the basis of community life. Caring encompasses more
than just consoling each other or even supporting each other; it is a result of the community
reaching out to others and caring together. Higher education supports professors who are
passionate about the subjects that they teach, but it becomes problematic when an emotional
connection is made with the students as professors are expected to be objective. Freire (1971)
further indicated that when education lacks compassion students are only seen as abstract,
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isolated, independent, and unattached to the world (pg. 69), which keeps them in a state of
oppression.
According to hooks (2003), much of what students seek to know requires engagement, not
just with the materials, but with the individuals who created the work that students study. hooks
also pointed out that suffering from low self-esteem as a result of a broken family often leads
many bright students to engage in self-sabotage. Professors have to be in the moment, fully
present, and focused to recognize that a student is engaging in self-sabotaging behaviors.
J. Smith spoke of having a disability and having a professor who reached out to help her.
I have a disability and sometimes I need special care, special help with learning. I
have a learning disability. So Dr. Chairperson was good in helping me. Like she
would talk to me one-on-one and she would help me study to make sure I was on
the right path with the rest of the students.
Tru talked about her dismissal experience from the department for a poor decision that one
might consider as self-sabotage.
It was nearing graduation. Everyone was making sure his or her field hours were
completed and were finishing up. I did not mention it but I knew there was a
slight chance I would come up short on my hours. Professor Yazeed had offered
a helping hand time after time, but my pride would not allow me to go to her. I
was going to be short some hours because I was helping my mom bring my little
sister to doctor appointments pertaining to her heart condition. That would cause
me either to be late or miss my internship altogether.
As a professor who was engaged with her students, I immediately noticed when Tru stop
attending class. Beside emails, I followed up with phone calls and text messages but received no
response. I became very concerned and reached out to her classmates who informed me that she
had isolated herself from them as well. In previous advisory sessions Tru shared with me that
she was experiencing numerous problems in her home life, including the separation of her
parents. I suggested that she speak with a professional counselor and utilize the university
mental health services. She assured me that she would, but things did not get better for Tru.
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I had never done anything unethical as I can think of, but when it came down to
graduation, after all the hard work I had put in, I made the poor decision to forge
some of my hours thinking I would get away with it. Unfortunately, I was not
successful….
I received a phone call from Tru’s field placement supervisor indicating that she had falsified
her work log and, in fact, had not been present on the days she had indicated. According to the
policy and procedures of the department, Tru was to be dismissed from the Department of Social
Work and not be allowed to graduate with her classmates in May 2013. Before we reached a
decision as a department, I suggested to Dr. Chairperson that we meet with Tru and allow her the
opportunity to explain. Dr. Gatekeeper, Tru’s academic advisor, was against the meeting and
wanted her immediately dismissed. She argued that we were being too lenient with all of the
students and that an example needed to be set. We did meet and Tru sat among us, saying
nothing, her face expressionless. In my heart I was screaming at her, “Will you say something?
Anything?” In the end she was dismissed from the department. Although it appeared as if Tru
had given up on herself, she shared how her classmates never gave up on her.
Classmates were still encouraging and pushing me. I became depressed. After
that, I decided to reach out to Professor Yazeed. Not to my surprise, she heard
my cry. I emailed her expressing my apologies about the entire situation. She
asked me to email it to the department chair. They accepted my request and
Professor Yazeed worked hard to find me a placement in Houston, Texas, and she
did. She was there for me even after resigning from her position at Southern. She
always said, “I’ve got to get you out of there. I need you to do what’s needed
because you don’t have any more chances, and once you do, my job is done.”
Even after my resignation from Southern University, alumni and current students continue to
reach out to me for assistance, encouragement, and motivation. I cheer when they share with me
their accomplishments such as job promotions, weddings, and starting families. I am there when
they find themselves in dilemmas at work and need advice on how to handle various situations.
Because I taught five to six classes a semester, the majority of the classes in the department, I
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believed that it was important to develop a relationship with each student whom I taught. This
allowed me to tailor instruction to the unique learning needs and style of each student, and
allowed me to be responsive to their needs. Tru acknowledged that I established such
relationships.
She had built individual relationships with each of us. She was our mentor and
motivator and made sure we were prepared for the field beyond graduation. She
taught us how to network and make ourselves marketable and many other things.
Carmen also spoke about the emotional connection with professors and how she believed that
they pushed her class to succeed.
Some professors, like I said, they really didn’t care about us, but the ones that did
care about us, we really knew that they cared because they were there all the time.
They were teaching all of these classes, seven, eight, and nine classes, but were
still available after class was over. So we saw that. Some of the professors really
did love us and they really did want us to graduate. They really wanted us to
succeed. And so, you know, they believed in us and kept pushing us to graduate.
Starr also spoke about the professor who cared.
Any time you had a question for Professor Yazeed she was there saying, “What
you need now?” So it was like, “Okay, this professor cares about our education.
She is always there during her office hours. She is always there when she said
she was gonna meet you so you had no other choice but to use her.”
Several participants talked about the lack of compassion that they felt from some of the
professors within the Department of Social Work. Royal shared her general discontent.
The previous professors in the department lacked the sense of compassion and
motivation that Professor Yazeed possessed. She was something like a breath of
fresh air to the department. I believe her presence alone had an impact on the
students, professors, and administration. Before her arrival, many of my
classmates were determined to switch majors in fear of a prolonged graduation
date.
When I arrived at the SUBR Department of Social Work the retention rate was very low. As
Royal indicated, students changed their majors due to the inability to pass core courses such as
human behavior and research, which were taught by Dr. Gatekeeper. In one of several faculty
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meetings to address student retention within the department, it was suggested that we allow
someone else to teach these classes to offer a fresh perspective. Dr. Gatekeeper was not engaged
with her students nor was she responsive to their needs; data from the department’s self-study for
the Council on Social Work Education indicated that we lost the most students after their
encounters with her as a professor. Dr. Gatekeeper refused to relinquish control of the human
behavior classes and only removed herself from one of the two department research classes.
Although information indicated that the department was making a grave mistake by allowing her
to remain the lead professor in these core classes, Dr. Chairperson did not pursue the matter.
Royal talked about the lack of support felt among students.
The majority of my classmates did not feel supported throughout the program.
The only thing I would have changed during my senior year was the lack of
involvement from the other professors in the department. I believe if each and
every professor would have went that extra mile and reached out to the students
like Professor Yazeed, the SUBR department of social work would have been
more successful.
Carmen discussed feeling uncomfortable and the lack of empathy that she felt from professors
in the department.
You really didn’t feel comfortable asking questions because you didn’t want to
feel stupid and you didn’t want to feel like, “Well, I’m not gonna get an answer or
she’s just going to say, refer to your text, refer to your text. Refer to Blackboard.”
And you know that’s not their entire job. Their job is to teach and to answer our
questions regardless if you went over it 10-15 times. You know what I’m saying?
If we don’t get this, if we don’t get it, read it to us again or help us understand it
in a different method other than using the book.
J. Smith also thought that some professors lacked compassion during her time as a social
work major. She talked about her experience with one professor.
Well, it was this certain professor that I felt in my heart that she didn’t care about
me and when that happened she would often give me bad grades. At the time we
were working on group projects, so it was supposed to be a group grade. She
would often give the other person a better grade and she would give me a worse
grade. At first I was kind of like, do I really want to go into social work because
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social work is a profession for people that are professionals…At the time I didn’t
think she was compassionate because that wasn’t my only bad experience with
her but I’m just going to leave it with this one.
Starr was passionate as she expressed how professors are supposed to motivate students.
Professors were not motivating their students. If you don’t motivate your students
then they don’t want to come to class.
Parris talked about how one professor made her feel incompetent.
Having her as a professor, it just made me feel like, “I cannot do this. Why am I
back in school?” She made me feel like I was incompetent. So basically I had a
conversation with her about my concerns as a student and she pretty much told me
I needed to change my major.
The lack of support from other professors was prevalent and students often complained.
Many came to my office wanting to change their majors. The most prevalent reason was that
professors were unresponsive to students’ needs, needs that included those of disabilities and
personal responsibilities outside of the classroom setting such as home and work. I encouraged
them to stay, pointed out how far they had already come, and not to become discouraged. Many
stayed, but some left. Parris talked about the turmoil that she felt and the lack of compassion
with which she had to deal.
There were days that I cried, went home, didn’t know what to do, didn’t know
whether I should continue my career in social work, or should I change it or just
quit school altogether. This is how this one particular professor made me feel,
like I wasn’t college material. That’s how she made me feel.
While the African-American participants thought that only one or two professors in the
department were compassionate, Brianne had a different insight.
As soon as I entered the department I felt very welcomed by the professors and
the students. The professors really made my experience an enjoyable one. From
the beginning they showed that they cared about their students and were willing to
do what needed to be done to ensure that their students matriculated through the
program. The professors were really supportive and patient. I felt comfortable
crying in front of my professors when I thought I would never graduate, talking
with them about life and seeking assistance with assignments; each professor
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always had an open door policy. Most professors always responded quickly to
any questions or concerns and gave plenty of opportunities for a student to be
successful throughout the program.
The participants indicated compassion was an important theme of this project. Reiterating
hooks (2003), the participants believed that much of what they sought to know about the field of
social work required engagement, not just with the materials, but with their professors as well.
The participants believed that compassion fostered growth. Professors must be in the moment,
fully present, and focused on their students, traits that can be considered in opposition to the next
theme of authoritarian teaching.
Theme of Authoritarian Teaching
“Many professors see themselves as members of a chosen group, a large secret society, elitist
and hierarchical, that sets them apart” (hooks, 2003, p. 22), and although there is constant talk
about the freedom of speech, professors are expected to engage in the hierarchy system
established by administrators. Authoritarianism in the classroom dehumanizes students and
learning is no longer fun. It instead becomes repressive and oppressive (hooks, 2003).
Authoritarian professors often invest in the notion that they are the only “serious” teachers and
all others are not as rigorous or are without standards when it comes to teaching (hooks, 2003).
A form of conventional pedagogy, authoritarianism creates an atmosphere where students are
present in the classroom and their purpose there is to serve the professor, meeting his/her needs
of being a listening audience, hearing fresh ideas to help them to produce meaningful work, or
asserting dominance over subordinated students. Conventional pedagogy is a tradition of
educational abuse that many of us experienced while being educated, and as educators, many
have emulated what we were taught. This form of pedagogy is seen as universal and is
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encouraged across college campuses (hooks, 2003). Parris thought that in the beginning of her
studies the atmosphere in the department was all work.
The atmosphere of the department, in the beginning when I first started, there was
really no activities for the social work students. It was basically work, work, and
work. It was basically come to class, do the lecture, take test, take quizzes, do
papers, that’s it. There was no other socialization outside of the department. You
know, you keep thinking there is something else you should do. It was just work,
work and work. Keep your head in a book, keep your head in the computers and
stay in the library. No life. That’s how it was in the beginning. No life. It was
like this darkness in the department.
Brianne talked about professors not teaching appropriately for the audience.
Another thing I disliked was that I felt like some of the professors felt like they
were teaching Ph.D. students. Sometimes I felt like I was being taught a foreign
language. One professor was so tough on her grading techniques with writing
papers that some people just quit attempting the assignments because they knew
they were going to fail. Another professors’ tests were so difficult that almost no
one in the class made higher than a “C” on her tests. I know that it is the
responsibility of the student to study and be prepared but something seems to be
flawed if no student can make higher than a “C” on every test during the semester.
Pixie spoke of a professor whom Brianne mentioned and her ten-minute tardy rule.
I can recall this certain professor having a strict 10-minute tardy rule. This rule
contributed to many of my cohorts failing or falling far behind in her class and in
the program. There was a penalty of no credit for that day if a student arrived late
to the class even if that student participated and contributed valuable information
to the lecture. Although the student received no credit it was impossible to miss
this class because vital information was being taught.
The professor of whom Pixie spoke was Dr. Gatekeeper.
As mentioned earlier, retention in the department was a major concern. When I arrived in the
department Dr. Chairperson expressed concern about the retention rate and asked the faculty to
brainstorm for solutions. A colleague commented that, based on the numbers, it appeared that
the department lost students after they failed one or more of Dr. Gatekeepers’ classes and that
maybe she should take a look at her teaching style and make some adjustments. Dr. Gatekeeper
stated that she was not changing and that it was the responsibility of the students to adapt to her
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teaching style versus her teaching adapting to their learning styles. Pixie explained the extent of
Dr. Gatekeeper’s rigidness.
I understand the importance of following rules and having guidelines, but there
was no room for leniency with her. This situation went on with her for years and
years because there only were a few professors on staff and the students were
bound to have her as a professor at least once or twice a semester.
Carmen also addressed the rigidness of certain professors.
It was more of a “You not going to pass, whatever. You’ll just take it again.”
And you know, we really dealt with that for a while, and we kind of kept pressing
the issue with a lot of the teachers and professors.
Carmen spoke about professors’ competency in their subject matter.
I hated how a lot of times you had those professors that really didn’t know what
they were talking about and you knew they didn’t have the background in those
things, but you knew you had to get past this certain professor in order for you to
graduate and sometimes I felt like some of the professors were not qualified to
teach what they were teaching because how can you teach a class about being in
the field, and you’ve never worked in the field?
A major concern with which I concurred with the students was the lack of my colleagues’
professional experience in the field of social work. Dr. Gatekeeper had no experience outside of
the classroom and Dr. Chairperson had only worked in the field for a few years before coming to
Southern and serving for over eighteen years as the Director of Field Education before her tenure
as department chair. Neither was familiar with current practices and the students often
complained about their lack of knowledge in the field. Before the new faculty arrived, the same
held true of former professors, who served in the capacity of educators but had limited hands onexperience. Carmen expressed her concerns in her interview.
They weren’t social workers. They had all these degrees and this knowledge and
book base and all this stuff, but you can’t tell me how to react to a client in an
actual clinical setting. I had to learn that from another professor towards the end
of my studies. That was stuff I should have learned at the very beginning of my
program, not while I’m a senior.
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Starr questioned the purpose of some classes.
We had classes were we would like turn in one assignment and you wouldn’t have
another assignment ‘til the end of the semester. It was like, “What was the
purpose of that class?” With certain professors you were like “What you learning
from that class?” “I don’t even remember.”
Starr talked about the power struggle that she witnessed between professors and students and
how this affected enrollment in the department.
The department was like okay, “I’m a professor and you’re a student.” The
environment was dead cause you didn’t see anybody on the third floor.
Royal expressed the same concerns regarding enrollment and the graduation rate, both of
which declined because students changed their majors from lack of support.
In the beginning of my studies the graduation rate for the SU Department of
Social Work was steadily declining. The majority of my classmates did not feel
supported.
Information from the interviews indicated that the participants felt dehumanized in classes
where authoritarianism was present. The content pointed to authoritarian professors who ruled
their classes with rigor and fear, who took the fun out of learning, “using the classroom to enact
rituals of control that were about domination and the unjust exercise of power,” (hooks, 1994, p.
5). The participants described an atmosphere that included their professors asserting dominance
over them, thus making authoritarian teaching relevant for this project. Evidence of the final
theme of democratic education, however, balanced the theme of authoritarian teaching.
Theme of Democratic Education
Feire (1971) believed that education begins when both are simultaneously teachers and
students (pg. 59). There should be no power struggle in a classroom setting, but rather there
should be a balance, a never-ending circle where both the professor and the students are learning
from each other. According to hooks (2003), teachers who embrace democratic education do not
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confine learning to the classroom. They seek to make learning a part of the real world
experiences and the real lives of their students. These professors believe that teaching and
learning constantly take place because individuals are forever sharing what they have learned
with others beyond the boundaries of the classroom walls. In decolonization, three projects or
themes are included under democratic education: revitalizing, envisioning, and sharing. Sharing
for Indigenous groups is about taking away the mystery that surrounds knowledge and
information and speaking to the community in plain or regular terms that are easily understood
(Smith, 2012). Teachers who embrace democratic education understand that learning is an
experience that enriches life. Smith referred to revitalization in terms of language for Indigenous
groups. Revitalization includes embracing education, broadcasting, publishing, and communitybased programs. Hohepa used the term regeneration instead of revitalization because she
believed that language did not die, therefore it did not need to be brought back to life; instead the
people who speak it die, or in this case, graduate or retire and the new generations need to make
the language live by speaking or, in this case, practicing it (as cited in Smith, 2012, pg. 149).
hooks (2003) shared that the authoritarian practice that many of us accept undermines
democratic education. Professors who attempt to establish a democratic setting in their
classrooms employ transformative pedagogy to create a place where all students believe that they
have a responsibility to contribute to the learning process. Decolonization uses the term
envisioning, where people are asked to imagine a future where they overcome any present-day
negative situations, to dream new dreams, and to set new visions for themselves. There is a
sense of shared commitment and a bond of goodness that brings everyone together. Professors
must realize that each student in their classrooms brings value. Professors who practice
conventional pedagogy often have difficulty accepting the practice of democratic education and
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fear losing authority or control in the classroom; these fears become a part of the shifting
paradigm. All of the participants talked about their experiences with one of the newest faculty
members who entered the department in the fall of 2011. They spoke of how they thought she
brought with her a sense of change to their learning. Pixie explained how this professor brought
freshness and newness to the department.
It seemed as if Professor Yazeed single-handily started running the department in
the background. I’m sure there was a fuss as she discussed implementation of her
new ideas but she didn’t give up. Under her tenure she changed the old traditional
ways of how the department was ran. She brought fresh eyes and ears into senior
research and our field experiences. We had to conduct research at our internship
and Professor Yazeed organized the first every research symposium where we
could present our findings to a pool of social workers from other universities.
Among the five to six classes that I taught every semester was Social Work Research. When
I was assigned the class I knew that I wanted and needed to restructure it from the way Dr.
Gatekeeper had taught it. One of the changes was providing the students an outlet to present
their findings. Since most of our students went on to graduate school, I recognized a need for
students to understand the application of research as it pertained to the world around them, and
how to connect their findings back to the community. I also needed to connect the goals and
outcomes of the class with the Council on Social Work Education core competencies. I also
realized that our students became engaged with hands-on experiences. Previously, students did
not conduct a research project, but instead completed a research proposal and presented it to the
professor at the end of the semester. My syllabus included students completing a research
project and presenting their findings to the community, tasks which proved to be beneficial. Not
only did our students understand research, but also they educated others on the problems within
the community and offered solutions. One student went on to compete in the student research
competition at the National Association of Social Workers – Louisiana State Conference in
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March 2013, where she placed third. She was the only Bachelor of Social Work student; her
competitors were social work doctoral students. Another student participated in the Research
Association of Minority Professors (RAMP) research competition at their 33rd annual conference
in New Orleans, Louisiana, where she placed first in research among bachelor level students
from around the United States. Shifting the paradigm in which this class was taught allowed for
the educational experiences of the students to become liberating and for them to develop a sense
of empowerment (hooks, 1994).
Freire (1971) wrote that teachers are cognitive of what is taking place with their students’
learning. The students no longer are docile listeners, but instead are critical co-investigators in
dialogue with the teacher. The teacher presents the material to the students for their
consideration, and then re-considers his earlier considerations as the students express their own.
The role of the educator becomes then to create, together with their students (p. 68). Starr talked
about the difference in her learning with the new professor versus the other professors as her
self-actualization occurred.
With Professor Yazeed’s research class you had assignment after assignment, but
okay, I got that, but I know how to do a results section now. I know how to get
data. I know how to do all of this. And it’s like, her class taught you how to get it
all done. When I first started I was like, “I can’t do this! I just can’t.” And that’s
when the encouragement came in from her. It was like, “I believe in y’all and you
can do this. I have more faith in y’all than y’all have in y’all self right now. You
gonna hate me now, but you gonna understand me later.” So it was like, once it
was done and after we presented our research project it was like, “Did I actually
do that? That was my research?” And it was like I didn’t think I could do that.
And everybody saw that, and it was like, “I didn’t think I could do that either.”
And then it was like, “You told us, we were going to be able to do it.”
I was the only full time faculty member who came from a clinical background. Because of
my experience in the field of mental health as a social worker, common behavioral concerns that
I noticed among my students were low self-esteem and issues with belonging and feeling
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empowered. The rigid practices of the authoritarian professors over the years had worn these
students down and by the time they sat in my classroom their faces were filled with gloom,
despair, and hopelessness; they had basically given up. When I was hired, I did not realize that
my style of engaged teaching would offer them liberation, life, and the opportunity to feel
accomplished, which Starr shared in her interview. Starr revealed how education had become
exciting for her.
Professor Yazeed taught us step by step how to do research. The research class
taught us how to present, first of all, it taught us how to collect data and it taught
us how to just have fun with it. So that was a plus for me. That was my favorite
part. Research was my favorite class.
Royal believed that the research symposium enriched her educational experience during and
after her studies at Southern University.
My graduating class was the first to participate in the 1st annual social work
research symposium, implemented by Professor Yazeed. This symposium gave
our class the opportunity to showcase the work we had completed during the
semester in a research study. Although many of us were very frightened before
defending our research before a group of judges, we all successfully completed
our presentations. I believe this symposium and prior research classes in the
department prepared me for graduate school.
J. Smith also talked about how the research symposium was beneficial to her as a student.
And then when we had the research symposium we were the first class…it taught
me a lot. Like how to get up and just speak in front of people, you know, because
I was kind of like, you know, like frightened and afraid to get up and say
something in front of people,
In addition to the students competing in regional and national research competitions I seized
the opportunity to work with the Office of Research and Strategic Initiatives at Southern
University. This networking opportunity opened the door for two junior social work majors to
travel to China in the summer of 2013 to conduct research on sustainability as it related to social
work. The students disseminated their finds in a research competition hosted by Louisiana State
University that fall. The opportunity allowed us to showcase the talents of our students not only
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to other departments on the campus and LSU, the neighboring institution, but across the globe.
Tru echoed the sentiments of Smith (2012) about having a professor who took away the mystery
that sometimes surrounds knowledge and information, and how one professor spoke to the
community of students in plain or regular terms that were easily understood. Tru appreciated that
the new professor removed the mystery when it came to teaching and learning.
Professor Yazeed did not beat around the bush or play any games when it came to
teaching and us learning. We knew her rules and expectations. She led us, taught
us, helped us, made learning fun, advocated for us and made things possible for
us. With her there, our department was at its best, and more students were
enrolling to study social work. She always kept it real, but was always genuine
and she wanted the best for us.
J. Smith spoke of how this same professor also enriched her life with value and encouraged
her self-worth before becoming a professional.
Professor Yazeed taught me empathy; she taught me how to just love individuals
and then when I was doing my internship, she showed us how to go in and be a
professional person, how to dress professional, how to just present ourselves
when we are in front of our supervisors and in front of the staff at Southern
University. Professor Yazeed taught me that it’s nothing to be afraid of, you
know.
I was persistent in networking and finding opportunities that allowed the students to engage
with social work majors from other universities and social work professionals. In the spring of
2012, our students were invited to participate in a dinner hosted by the National Association of
Social Workers - Louisiana Chapter to celebrate their annual state conference. I was horrified to
learn the following day that some of our students were dressed inappropriately for the occasion
and did not know how to engage in a professional conversation. Immediately I incorporated
professionalism into every class that I taught. I brought in guest speakers from the field of social
work and utilized the field seminar classes to talk about resumes, appropriate attire for
interviews, work, and business events. In one exercise, the students taped themselves giving a
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30 second elevator speech on who they were. This exercise allowed their peers and me to give
them feedback on how to conduct themselves during an interview. Another beneficial exercise
was having the seniors develop a professional portfolio that included their resume, letters of
references, and a copy of their research paper, among other things. One alumni expressed that
she shared her portfolio with the employer on her first job interview and was offered a
supervisory position based on her research study because it demonstrated her understanding for
collecting data. Field supervisors were impressed with the professionalism that our students
displayed including their work attire and how they conducted themselves. Several of the
students were offered employment with their field agency after graduation.
Between 2011-2013, I initiated other changes in the department to bring engagement to the
department, including starting a student run chapter of the National Association of Black Social
Workers (NABSW). The Social Work Action Club was only student organization had at that
time. This club had no national affiliation and it did not allow the students to interact with social
workers from around the country, which I perceived to be a problem when it came to attracting
new students. I believed that people needed to know who we were and what took place on the
third floor of Higgins Hall. We needed to touch potential majors beyond the landscape of the
campus of Southern University at Baton Rouge and the Scotlandville community. Pixie talked
about her experience with the student run organization.
Professor Yazeed revitalized the department and started a chapter of National
Association of Black Social Workers on campus. Through NABSW she taught us
the importance of teamwork, service, leadership, and advocacy. This NABSW
chapter did outreach in the community, toy drives, offered continuing education
units to social workers and held awareness seminars regarding things that plagued
our communities.
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Parris also shared her experiences with the student run organization.
My most memorable experience was being president of NABSW. Just being the
president, being involved, knowing that I stood for something, knowing that I was
able to help carry something on after the next person. Meeting new people
outside of Louisiana and having members and classmates having my back.
Knowing that Professor Yazeed saw it in me and I didn’t even know I had it. She
actually was the one that acknowledged that I should become the president of the
organization and like I said, never in a million years would I have said, “Parris,
you are going to be the president of an organization.”
Parris spoke of the changes and revitalization of 2012, a year before she was scheduled to
graduate and after the arrival of the new professor.
I would say, like, maybe a year before I graduated there were changes in the
department. It seemed like there was light and when I say changes, changes,
positive changes. There were students coming on board versus a lot of students
leaving, we actually had students’ joining the department. We were getting more
visibility. We were having fundraisers. We were actually being recognized on
campus rather than, “That’s just the social work department.” It was also a
different look from the old model of the department. Your studies were different.
You could still study, but you could also have a life and be involved in the
community helping someone else out.
Carmen gave a detailed description about the changes that she saw after the new professor’s
arrival in the department in 2011.
A positive change happened. The whole program changed. We can learn social
work in so many different ways. It doesn’t have to be so text book and so theory
based because that is not real life. I work in the social work profession and it’s
not book based at all. It’s about what you know and your experiences and how
your knowledge will be able to help you. It’s not about textbook and theory and
all that stuff. We got to learn all those theories and diagnoses in another way
versus just read it and write notes and write discussion topics and all that stuff and
that stuff gets boring after a while. Our profession is all about being sociable and,
you know, learning how to interact. And we just going to look in the book and
reading the book? What kind of social workers would we be? We would be
really robotic and not really sociable with our clients.
Brianne’s experiences included the effort she saw this new professor put forth and her
embracing of the community.
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Unfortunately, the emphasis is on just one of my professors, Professor Yazeed.
She brought a livelihood to the department, a passion that was not noticeable in
other professors. Instead of just teaching her students and grading their work, she
put in effort towards her students. Everything was not always glitter and gold
within the department. I appreciated, too, that she made extreme attempts at
getting students involved with the community. As social workers we are the face
of the community, the people who fight and advocate for the oppressed
populations.
Carmen also expressed her disappointment in the lack of camaraderie among the professors.
She witnessed how the authoritarian practice attempted to undermine the democratic educational
process that evolved.
We needed to see that as a department that our professors got together. And it’s
not a, “Oh well, we don’t like her because all of the students like her kind of
thing.” It never needed to be like that because we could see that. You know,
you’re treating your counterpart or your co-workers like what you’re telling us not
to do. You’re not excluded from what you’re preaching. There just needs to be a
more cohesive environment and professors need to speak up.
Carmen was correct in her observations of a divided faculty, one that was based on popularity
and not on capabilities. The environment often felt like a war zone where I constantly tried to
avoid land mines as I navigated my way through each work day. I often felt ostracized by my
colleagues for wanting to make a difference.
hooks (1994) wrote about cultural revolutions where there are periods of chaos and
confusion. In those periods, and in their hast to judge, my co-workers made some grave
mistakes. When the department was being considered for elimination by the university’s
administration, war I worked with an advisory board to develop a strategic plan that could save
us. Dr. Chairperson had the opportunity to take my strategic plan to the Chancellor to make a
case for why the department should not be eliminated, but I was not allowed to attend the
meeting. Instead, Dr. Chairperson chose Dr. Gatekeeper to accompany her. I learned later that
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neither of the ladies could explain the strategic plan and the department remained on the list of
educational programs to be eliminated.
During the interviews the participants were honest about their experiences as students, but
when the recorder was turned off and light dialogue began, glimpses of what they saw as
students were shared. When asked why they didn’t share those thoughts while begin recorded
most said that they forgot. They commented on how some professors had no clinical experience
and could not answer simple questions, questions that, as students, they thought needed to be
answered to help them to become good social workers. They also commented on the
departments poor administration, and not having someone who cared after the researcher left.
Other comments centered on the department not surviving and slowly dying and the faculty not
wanting to change. Freire (1971) wrote of how education suffers from narration sickness (pg.
57). He described the teacher-student relationship as the teacher filling the student with content
that is detached from reality, disconnected from the totality that engendered them and could give
them significance. Their words are empty. The students feel alienated like slaves, and come to
accept the ignorance of their teachers to justify that the teacher exists.
The final stage of this process was to determine what the findings mean for higher education,
social work education programs, and working with students from Indigenous backgrounds; using
the lenses of decolonization and engaged learning, the researcher explored how they intersected
the data interpretation of the four focus themes. Although these themes were not comprehensive,
they were the most important and relevant to the literature review, the research question, and the
purpose of this study.
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EPILOGUE: THE HEREAFTER
Email
From: Carey Yazeed, LCSW
Sent: Tuesday, September 04, 2012 5:36 PM
To: Dr. Chairperson
Subject: Payroll
Quick question. Did everyone not receive a paycheck on Aug 31st because
of the storm? Wanted to know before I went to human resource on
tomorrow.
Thanks,
Carey
Email
From: Dr. Chairperson
To: Carey Yazeed, LCSW
Sent: Wednesday, September 5, 2012 10:38 AM
Subject: RE: Payroll
For some reason your mail sometimes goes to my spam box, so I just read
this e-mail. I did not check with everyone. However, it seems persons
who do not have to have Personnel Action Forms submitted (Dr. Gatekeeper and I)
received checks (that's assuming Dr. Gatekeeper received hers-I did not ask; nor
has she indicated she did not received it); the other professor has to have a
personnel action form, she did not receive her check. Your personnel action form was submitted
with the expectation that it would be processed in time for the August pay period.
Email
From: Carey Yazeed, LCSW
Sent: Thursday, January 03, 2013 7:41 AM
To: Dr. Chairperson
Subject: Director of Field Education
Good Morning & Happy New Year!
I wanted to inform you that I have decided to not accept the title of
Director of Field Education. My decision comes after some much needed
prayer, thought and consideration. In essence, I will be taking on the
responsibility of two full time positions (teaching & field) but only
being compensated for one. In addition to the lack of monetary

104

compensation, physically it would be impossible for me to continue as an
effective instructor while taking on the duties of another full time
position.
Thank you for the opportunity, but unless Southern is planning to
compensate me for both positions, which we have discussed they will not,
I will have to decline the offer. I will continue to work in the
capacity of a full time adjunct instructor for the Spring 2013 semester.
Sincerely,
Carey
Email
From: Dr. Chairperson
To: Carey Yazeed, LCSW
Sent: Monday, January 7, 2013 12:11 PM
Subject: RE: Director of Field Education
Good afternoon Carey,
I received both e-mails. I will respond to the Director of Field and
hope we can discuss further, although I accept whatever decision you
make. This e-mail is to request the use of your heater, we have a
Child Welfare training in 310, it is freezing cold. If you are not
coming in today, may I get your heater?
Dr. Chairperson
Email
From: Dr. Chairperson
To: Carey Yazeed
Sent: Tuesday, March 5, 2013 5:54 PM
Subject: Part-time adjunct
I really am disturbed about your teaching load. Would you be available to discuss this with me
on tomorrow?
Dr. Chairperson
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Email
From: Dr. Chairperson
To: Carey Yazeed
Sent: Friday, June 28, 2013 8:58 AM
Subject: Pay
Good Morning Carey,
Did you get a check yet?
Dr. Chairperson
Email
From: Dr. Chairperson
To: Social Work Faculty
Sent: Wednesday, July 31, 2013 9:15 AM
Subject: Payroll
I contacted payroll about receipt of summer checks. If you have not received payment,
according to payroll, “direct deposits will be processed for 08/01/2013.” If you need additional
information, let me know.
Dr. Chairperson
My last full semester of teaching in the department of social work was stressful. Concern
arose about my teaching, but I was also asked to accept additional responsibilities without an
increase in pay. CSWE informed Dr. Chairperson that she could not serve in the two leadership
roles of department chairperson and the Director of Field Education due to effectiveness, and she
asked me to take on the role of Director of Field Education. I did not want the added
responsibility, but after students approached me with their disappoint about Dr. Chairperson’s
performance, I rescinded my decision and took on the additional role. Additionally, I was
informed that I probably would not be promoted to an Assistant Professor because I lacked a
Ph.D. I found and enrolled in an executive Ph.D. program at Jackson State University, however
I had to withdraw after one semester. During my weekend visits Dr. Chairperson and students
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continued to contact me with questions and concerns regarding department events and issues.
After sitting out for one semester, I enrolled at Louisiana State University in the Higher
Education Leadership Ph.D. program, but I struggled to separate my personal life and
professional life at Southern.
Email
From: Dr. Chairperson
To: Carey Yazeed
Sent: Thursday, February 27, 2014 6:31 PM
Subject: Information
Carey,
Thank you for the information placed in my box. I was hoping to see you. Sorry I missed you.
Just have a few questions:
1.
I didn’t see the name of play therapy textbook on the syllabus. Would you send it to me
or is there a copy in your office? If you are unable to, I will check with the students.
2.
Did you use a textbook for Intro to Practice? If so, what is the name of the book?
3.
Does the department have accounts with Face book, twitter, and/or instagram ( I hope I got
these right)? If so, would you provide me with the user name or whatever I need to access the
accounts?
4.
Did students who order shirts get them? If not, is there a list of names? I am assuming the
shirts are sponsored by NABSW, if the student did not pay in advance? Or do they have to pay
for a shirt when they pick it up?
5.
I did not get an update on NABSW. I will check with Dorothy, but is there anything I
need to know?
6.
Did you complete your check-out form? I believe you pick it up from HR, I will check
and let you know.
Dr. Chairperson
I was not paid for my work in January 2014, although I sent emails to everyone from the
College of Sciences Dean to the Chancellor; it took the university approximately two weeks
before I was compensated for my services. I was tired, and had finally had enough. I turned in
my three weeks’ notice; my last official day was February 28, 2014. I could no longer continue
to work under the circumstances. Students signed a petition and requested a meeting with the
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university administration to negotiate what could be done to keep me on staff; the administration
did not respond to their request. The students gave me a going away party during one of my
classes, which none of the other faculty from the department attended. On my last day students
helped me to load my SUV as Dr. Chairperson made her way to my office. She asked if indeed I
was resigning and asked if I would stay until the end of the semester because she had not hired
staff to take over my teaching load; the university had informed her that she would have to take
over my classes and she was unprepared to do that. I said that if the university gave me a written
promotion to an Assistant Professor I would consider the offer. I reminded her of the many
changes that had occurred while I was a professor and she responded that she never asked me to
do any of those things, that I was only hired to teach. She stated, “You did all of that because
you wanted too.” I finished packing my belongings and walked out of the door of Higgins Hall.
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CHAPTER FIVE: CONCLUSION
What happens when a family falls apart? We lose faith in human bonds and compassion is no
longer a reality. If we can’t find compassion within our own families and homes why should we
expect to find it anywhere else in the world (hooks, 2003)? This happened in the Department of
Social Work at SUBR. The participants indicated that their academic family fell apart over the
years, students lost faith, and compassion disappeared. This project revealed that students who
choose to attend school do so for the education, but also to find hope, and to form bonds for their
educational journey; ultimately a new system family is formed. Educators must understand that
teaching and learning are not just about giving and retrieving information. Instead, education is
about healing souls and making individuals whole. Education is about empowering and
liberating students while renewing life and the faith in human bonds. Education is about helping
students to find themselves and to claim their place in the world (hooks, 2003), however, this is
not always the reality of higher education. As the project participants noted, there are
authoritarian professors and unsympathetic gatekeepers who are not engaged in the present, but
instead are stuck in a conservative past. There are professors in higher education who believe
that they must remain serious at all times and look down on their students and other educators
who are more democratic in their teaching, teachers who have the audacity to care (hooks, 2003).
Ownership, revitalization, and engaged learning were the three areas of focus of this project.
The participants indicated that ownership was accomplished. According to Dreyfus (1991),
ownership gives a sense of belonging, a home-like feeling for individuals. The three motives of
ownership- 1) efficacy and effectance – to possess or to be in control, 2) self-identity – through
interaction with possessions along with a reflection of the possessions meaning individuals
define themselves or develop a sense of identity, and 3) having a place – to possess a certain
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territory or space, to have a place to call home (Pierce, Kostova, & Dirks, 2001, p. 300)- were
evident throughout the interviews. Ownership in higher education allows the students to explore
and alter their environment, which satisfies their innate need to be efficacious. In this case, the
participants’ completion of a research project and then their presentations of their findings to the
community created feelings of efficacy and satisfaction when the outcomes were accomplished
and, in the end, self-identification emerged (Pierce, Kostova, & Dirks, 2001, pg. 300).
Revitalization and engaged learning were accomplished through their interconnection which
also allowed participants to possess a certain territory or space. Initially this project’s definition
of revitalization was developing a bond or sense of community among students. The
participants’ responses indicated that a community was established by a set of individuals and
through various associations and institutions. Social work majors connected by the engagement
of professors, through coursework, class activities, community projects and the National
Association of Black Social Workers. The participants developed shared interests and shared
goals, which lead to their possession of space on the third floor of Higgins Hall at SUBR, the
location of the Department of Social Work.
Participants indicated that engaged learning brought excitement to learning, such as that
which occurred in their research class. They also indicated that they were shown a level of
respect and caring that created an atmosphere for excitement for learning to take place (hooks,
1994). Students engaged in their learning and acquired knowledge through their associations and
experiences, and in a sense began to develop an intimate relationship with their major (Beggan &
Brown, 1994). When students invested themselves in their major a sense of ownership was
formed. The participants indicated that through the National Association of Black Social
Workers they created, shaped, and produced workshops and community events that allowed
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them to give back. Hence, these productions became an extension of themselves and thus a
reflection of who they were, which caused them to unite and, again, to develop feelings of
ownership towards their major.
In addition to the foci of ownership, revitalization, and engaged learning, the project also
uncovered academician gatekeepers and the use of authoritarian teaching to continue the
facilitation of oppression. The professor whom the participants referenced stayed true to hooks’
profile of a member of the Indigenous group, however, she crossed the line and assimilated to
become the oppressor to the oppressed, and used her position to exert power over powerless
students (hooks, 2003). This discovery was significant because it showed how and when the
relationship between the professor and the students became an important factor in retaining
social work majors. The success of students who attend historically Black colleges and
universities is due in part to the learning environment. Research has shown that Black
institutions of higher learning are especially supportive which helps to foster the growth of
confident students who are more involved in campus life and frequently interact with faculty
(Constantine, 1994). The successes of the project participants also revealed this to be a valid
point; seven of the participants were gainfully employed and half were either in graduate school
or had been accepted into tier-one research institutions in the Carnegie Classification of
Institutions of Higher Education (i.e. Louisiana State University, University of Tennessee).
Additionally, some graduates who were not a part of the study, but were social work majors at
SUBR between August 2011-May 2013, went on to attend graduate school at Tulane University
and the University of Michigan, both tier-one research institutions.
This project highlighted that when students have positive learning interactions with the
faculty, administration, and communities, they are in fact touching the intangible; this becomes a
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form of liberation with positive results and creates a sense of intimacy with their major.
Participants confirmed that their engagement in learning required them to use mental energy,
which also lead to an increased sense of accomplishment and drove their sense of ownership.
This sense of accomplishment increased the students’ self-efficacy and their investment in their
education. These positive interactions created an excitement about learning, which encouraged
the participants to share their experiences with other students and potential majors, which
demonstrated a possession of space and thus evoked the most effective form of marketing, word
of mouth. According to Fagerstrom and Ghinea (2013), consumers always actively seek out
information and are no longer dependent on what the organization, or how, in this case the
university, portrays it to them. Instead, consumer-to-consumer communication and dialogue is a
viable source of information, which allows students to gain different perspectives. At Southern
University, the sense of ownership also increased the department of social work morale overall
and the retention within the department.
The evidence from the findings supports the research question that this project sought to
answer: “When change is self-initiated, evolutionary or additive within a social work higher
education program, will the students’ ownership towards their major result in the promotion of
positive change?” The framework of decolonization made a significant difference with the
participants of the department of social work and how future researchers can view relationships
between department revitalization and student and faculty interactions.
Decolonization was the roadmap to empowerment and self-determination. In the end it was a
process that involved a group of Indigenous students knowing and understanding research but
from their own perspectives and for their own purposes (Smith, 2012, p. 39). The shift from
Western research to seeing and understanding how this group of participants viewed themselves
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was powerful. According to Habashi (2005), when a researcher shifts to a decolonization
method of research, it allows for the questioning and challenging of Western views and also
reinforces Indigenous identity and discourse.
Realities
As a researcher who became a part of the research, I learned about myself through
decolonization, a process that requires an individual to position him or herself in history while
recognizing ideas and assumptions that they have used to inform their worldview (Sherwood et.
al, 2011, p. 194). I realized that I loved being a professor and engaging learners. I enjoyed
making learning exciting. As a life long learner, I knew what it is like to leave a classroom
feeling lost, or worse, bored and wondering what I learned from that class, as stated by one
project participant. I also learned that I am persistent and I value history, culture, customs, and
most of all people. Reflected throughout my dissertation is my understanding of what it means to
be a storyteller and the importance of telling your own story, an important part of decolonization
(Smith, 2012). Indigenous people, such as those of us who were a part of the SUBR Department
of Social Work, cannot allow anyone else to tell our story. We had to hold the pen and write,
and take the world into the closed system of the third floor of Higgins Hall and tell what
happened in that space.
As a researcher I examined the impact that colonization had upon the Department of Social
Work at SUBR before I formulated a future that did not reinstate the past. I saw a problem and,
in taking active steps to correct it, I looked at the two Indigenous research pathways of
community research, which includes projects, initiatives, and tribal research based around certain
claims, and institutions of Indigenous research centers and programs of study. I chose
community action, the collaborative approach of investigation that provides people with the
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means to take action to resolve a specific problem. This approach enables not only communities,
but also Indigenous researchers who are working within their own communities (Smith, 2012, p.
130).
The challenges that I faced as a professor were outside of the classroom and seldom involved
the students. My attempts to effect change were sincere, but my peers were unaccepting and I
felt ostracized for wanting to make a difference in the department. I did not have a terminal or
Ph.D. degree, so I was seen as not being smart enough or educated enough. Instead of working
collaboratively, I was faced with authoritarian educators going against me.
Often higher education does not reward professors for thinking outside of the box and
challenging the status quo, and these educators may be undermined because of their commitment
to engaging students. In the end it is the students who suffer because of the unwillingness of
administrators to embrace change, which affects the university as a whole. The negative
consequences that I faced are evident throughout this project, and conclude with my resignation
from the university. The administration’s lack of knowledge and understanding of engaged
pedagogy is evident in the last email correspondence of this project, to which I did not respond.
As a researcher I moved towards self-determination, as did the participants and former
students. Indigenous communities needs to be informed by research that respects them and
enhances their current community processes and ways of doing things; they also must be
receptive of this information and allow changes to occur (Smith, 2012). A commitment to
students carries a certain weight of responsibility for the professor. As educators we have to
understand that we do hold the “the power to change the direction of our students’ lives” (hooks,
2004, p. 206). Through our challenges we encourage the development of self-determination,
which allows both the students and us to see beyond the limits we have placed on ourselves and
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to learn how to perform within a space of openness where we become free to choose and learn
without limits (hooks, 2004).
This project can be perceived to have consequences for my academic career. I may never be
able to return to Southern University as a professor; I have heard that there is a possibility that I
might be black balled in higher education. Instead of becoming preoccupied with the negative
consequences, I have chosen to encourage my former students to continue having a voice and to
engage them in research that involves them from a different perspective. I contributed to the
field of research by helping to make sense of the theories while shedding light on the realities of
Indigenous students and for that, I am forever grateful. Indigenous communities need to be
informed by research that not only respects them, but that enhances their current community
processes and ways of doing things (Smith, 2012). I think I have accomplished that goal.
Limitations
I encountered some limitations with this project. I was unsuccessful in interviewing current
and previous faculty from the Department of Social Work at SUBR to gain their lived
experiences while employed at the university. The first chairperson of the social work
department originally agreed to be a participant in this project, and although contact was made
and contact information was shared, the chairperson was not interviewed. The researcher also
attempted to interview Dr. Chairperson, as evidenced by the following text conversation:
December 17, 2014 7:37a.m.
Dr. Chairperson: Good morning Carey, congratulations on your accomplishment!
I am currently overextended & overwhelmed with commitments. I can schedule
another time to meet with you. What is the title of your dissertation?
Researcher: Good Morning and thank you. The title of my dissertation is Life
After Death: Revitalization of Social Work Education Programs at Historically
Black Colleges and Universities. Could you meet the beginning of January? If
not, I understand.
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Dr. Chairperson: I will see. I have to commute to complete two projects before
January and that won’t happen, so I know I will be scrambling early in the month.
Researcher: I understand. I am just under a strict timeline to get these interviews
done and transcribed so I can complete my last two chapters and defend by early
March. Thanks and good luck with everything.
This was the final communication with the chairperson.
Another limitation but a reality for the researcher was that the pool of participants whom I
sought to interview was small. Students graduating from SUBR with a Bachelor of Science in
Social Work in 2013 totaled thirty-eight, and of that number only eight agreed to be interviewed
for this project. The selection of participants was based on their attendance at SUBR as social
work majors before decolonization was implemented and during the actual process of
implementation. This narrowed the pool to students who were members of the graduating class
of 2013 with a Bachelor of Science in Social Work. Using criterion sampling allowed the
researcher to select participants who met a pre-determined, criteria of importance (Patton, 2005);
later it was also useful in understanding the participants and their rich information.
Another limitation was the change in leadership. Several university departments were placed
under new colleges and new leadership in the spring of 2014. The Department of Social Work
was removed from the College of Science and placed under the newly formed College of
Behavioral and Social Sciences with the departments of sociology and psychology. The
leadership of the three departments came under one chairperson rather than three individuals; Dr.
Chairperson was demoted to the departments’ program director. On December 23, 2014, the
researcher contacted the new chairperson and leader of the department of social work, referred to
here as Dr. Day.
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December 23, 2014
6:20pm
Researcher: Hey. I have an off the record question. What is going on with the
social work depart at SUBR? I’ve talked to a few students and they were saying
it’s a skeleton crew of a faculty.
7:36pm
Dr. Day: I do not know because I do not go over a lot. Dr. Chairperson and Dr.
Gatekeeper are still there, with three adjunct faculty members. No one came to
the research conference. Dr. Gatekeeper was supposed to be a judge but she
thought it was on a Friday. Only saw Dr. Chairperson twice all semester. She
forgot to come to the Prairie View luncheon.
Researcher: Ok. Wow. Well I know Dr. Gatekeeper didn’t teach research this
semester. It was an adjunct.
7:46pm
Dr. Day: No social work students presented at the research conference. Ok…that
is all I know about social work.
The change in leadership was a limitation as far as collecting any updated information about the
Department of Social Work. Since Dr. Day was not in touch with what was taking place in the
department at the time of our correspondence, he could be perceived as taking a neutral stance.
What Dr. Day and other administrators often fail to realize is that no form of education can be
neutral and that all pedagogy is really a call to action (Gibson, 2007).
Freire (1971) believed that the oppressed, who have been shaped by a climate that consists of
oppression, must find in their struggle the way to life-affirming humanization. We must also
realize that those who have been oppressed have been destroyed because their situation has
reduced them to things vs. people. In order for Indigenous people to regain their humanity they
must make a decision to cease being things and to fight as people. Freire (1971) goes on to state
that this is a bold move for an Indigenous group. You cannot enter into a battle to end your
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oppression believing that you are an object, fighting to later be considered a human being. The
movement begins with one recognizing that they have been destroyed and that the only
“effective instrument is a humanizing pedagogy in which the revolutionary leadership establishes
a permanent relationship of dialogue with the oppressed” (Freire, 1971, pg. 55). The limitations
of this study also reflected three of the limitations within the Department of Social Work at
SUBR and the Southern University system; the unwillingness to be a part of change, a small pool
of students, and the lack of recognition among leadership regarding the needs of their consumers,
the students.
Opportunities
Smith (2012) asked that researchers think about why we do what we do. Was this project
strictly about research or was it a form of activism? I believe that it served as both. This project
allowed the participants to have a voice and to tell a story that only they could tell, and to tell it
well which, according to Smith (2012), is the focus of Indigenous research. This project allowed
the researcher and the participants to expose the struggles of a social work education program at
an HBCU through their lived experiences, thus serving as a vehicle to bring an awareness and
the resources that are needed for effective change to take place.
This project moved away from the traditional Western views of research and allowed the
reader to experience the aspirations and struggles of a group of students and a professor who
desperately wanted change. Ultimately, however, one must look at the reality of HBCUs as a
whole and at the population that they serve. Will equality ever exist between HBCUs and PWIs?
If we consider the neoliberal economic theory and the current state of higher education in the
United States, the answer is no. According to Smith (2012) in a global community the key site
for the economy is the marketplace and to ensure that commodities such as education can be
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bought and sold at market price. This is an issue for HBCUs that never have had the resources to
compete with other institutions of higher learning. Since HBCUs were not established to place
Indigenous people on an equal playing field as the rest of the world, they have never been in a
position to become market ready or even commercialized until now. Before the Brown vs. Board
of Education ruling, Blacks’ only choice for a higher education was to attend a historically Black
college. Before Brown vs. Board of Education and the U.S. vs. Fordice, HBCUs did not have
concerns with recruitment, retention, and competing with PWI’s and online institutions of higher
learning. Options for students came with these rulings, which created major financial problems
for HBCUs. This project sought to change that by giving the economic market place a glimpse
of the rich resources of the social work education programs at HBCUs, by selling their legacy of
caring, family, and community for which historically Black colleges are known and have been
proven to be successful in higher education when it comes to recruiting and retaining students of
color (hooks, 2003). When placed in the context of neoliberalism, the reader begins to realize
that immediate material interests can harm HBCUs in the global market place because they
essentially are trying to exist in a world that thrives on savage greed and fear, a world that cares
nothing about these institutions or the population that they serve. So how do social work
education programs begin to survive at historically Black colleges and universities?
We must understand that Indigenous research is not about sudden change and there is no
prescriptive formula on how it should be done. This project went against traditional Western
research in higher education and, instead, meaningfully informed the society that it served.
Social work education programs at HBCUs must embrace change that will allow them to create
spaces that allow students to think and become activists in their own communities, but realize
that this is a process that must take place over a certain period of time (Welsh, 2007).
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This project allowed the participants and the researcher to educate administrators about the
importance of the relationships between faculty and students and their interconnection with
recruiting and retaining students. It gave new meaning to the revitalization of social work
education programs in higher education and what it really takes to thrive. At the same time,
HBCUs must realize that they were not meant to nor can they compete with PWIs and, instead,
must create a new path which will allow them to fit into the marketplace and embrace
neoliberalism on their own terms. Told through the eyes of the participants and the researcher,
this lived experience was an opportunity that allowed us to make yet another difference in the
world and to create economic growth for social work education programs at HBCUs.
Recommendations and Implications
What happens after decolonization? Decolonization is a collective effort and one person
cannot revive a department. The other professors in Department of Social Work at SUBR were
not engaged in making a change and did not engage with the students or relinquish power.
According to Hill Collins (2000), slavery corrupts and changes the power sources of oppressed
groups. Freedom not only means the absence of masters and endless work, but regaining the
power to love. Hill Collins revealed that when people are selective in who is worthy to receive
love and who is not, the potential sources of power as energy that can flow from love
relationships is gradually weakened over time. Current students who were not included in this
project indicated that the feelings of excitement, compassion, and engagement no longer exist at
Southern. Students who experienced the depressed environment previous to the fall of 2011
graduated in 2013, and with them went the department’s ambition and spunk.
On February 3, 2015, the researcher visited the campus regarding a research participant and
her attempts to graduate in May 2015. The participant had requested that Dr. Chairperson mail
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her an application for graduation but the application was never received; as the deadline for
submission drew near, she contacted the researcher to assist her. During the campus visit, the
researcher had a conversation with Dr. Day and he revealed that enrollment on the Baton Rouge
campus had dropped to 6,095 students and that another round of budget cuts was on the horizon.
The campus felt like a ghost town, with little to no activity during the researcher’s visit. In the
one year since I resigned I wondered what had happened. According to Freire (1994), as we
make and remake ourselves through the process of making history, we are inserted in that world,
but that doesn’t necessarily mean that we adapt to it. It appeared that although Southern
University A&M College had been through this cycle before, it continued to struggle to adapt.
Pierce, Kostova, and Dirks (2001) suggested that future research should have ownership
targets that are visible and attractive to individuals to capture their attention. Social work
education programs must embody characteristics that allow the fulfillment of efficacy and
effectance, self-identity, and a need for a place. These programs must also be open so that
students can find a home within them. Lastly, social work education programs at historically
Black colleges and universities must allow students to facilitate control and allow them the
opportunity to become intimate and to be able to invest and immerse themselves. Ultimately,
social work education programs at HBCUs must allow students to feel that they are an extension
of the department. Students at Southern University at Baton Rouge who were still a part of the
department indicated that the family environment remained, but the atmosphere is like that of an
African American family that has lost its matriarch, the glue that held them together
According to Walker (1983) we are paralyzed by anxiety and dread. We hunger for life, a life
that turns us on. We also long for knowledge that we believe will save us from our current lives,
lives that sometime resemble death, and we search for people to save us in every face that we
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encounter; however anxiety and dread often stop us from moving forward. The Department of
Social Work at SUBR needed to be rescued from its state in the fall of 2011, and the chairperson
searched for professors who could save it. The faculty that remained from the previous regiem
refused to acknowledge that they needed to be, or wanted to be, saved, or they might have been
paralyzed by their own anxiety and the dread of change.
Conclusion
Edwards’ examination of Hughes’ (1959/1987) poem “A Dream Deferred” brings apt closure
to this study.
What happens to a dream deferred?
Does it dry up
like a raisin in the sun?
Or fester like a sore –
And then run?
Does it stink like rotten meat?
Or crust and sugar over –
like a syrupy sweet?
Maybe it just sags
like a heavy load.
Or does it explode?
Edwards (2011) wrote of a system of capitalist colonialism that depends on certain groups
being marginalized and that the system would be destroyed if these groups achieve their dream.
Edwards’ (2011) work reminded the researcher of her freshman year at Southern University
when she was first introduced to this poem. Sitting in an English class that was taught by a
Caucasian professor, the researcher does not believe that the professor truly understood what
Hughes was conveying. That was the summer of 1987; today the poem has multiple meanings,
especially for a social work education program at a historically Black university and its students.
Freire (1994) believed that we should have a dream, should make history, and that there will be
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no change without a dream, as there is no dream without hope, (p. 91). One wonders if the hope
and dream of being a thriving, successful program dried up or became an eyesore to the
administration, the alumni, and current students. The system is designed to keep the dream
deferred. So how does a department move forward, revitalize, when the reality is that, no matter
what is done, as long as historically Black colleges and universities continue to function under
the current colonialist academic paradigm, the results will continue to be the same? Edward
(2011) suggested that instead of trying to obtain the dream, we must abandon it and start anew.
Again, what happens after decolonization? Self-preservation is the key to eternal life and
with self-preservation comes the willingness to change, to let go of an authoritarian system that
is based in a colonialist paradigm that continues to shift (Smith, 2012); the goals and dreams of
social work education programs at HBCUs no longer fit into that space. Nothing will happen
after decolonization has taken place if social work education programs at HBCUs do not let go of
the dream that has shaped their reality. Neither revitalization nor rebirth will not take place if
administrators and authoritarian professors do not embrace change, let go of the past and create a
new future, becoming fully engaged in the present, as hooks (2003) suggested. Departments like
the one at Southern University at Baton Rouge will continue to fester like a sore, or stink like
rotten meat, and eventually will not exist.
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APPENDIX C: CONSENT FORM
Consent Form for Non-Clinical Study
1.
2.
3.

Study Title: Life After Death: Revitalizing Social Work Education Programs at Historically Black colleges
and Universities
Performance Site: Louisiana State University and Agricultural and Mechanical College and Southern
University Agricultural and Mechanical College
Investigators: The following investigators are available for questions about this study, M-F, 8 a.m. – 5 p.m:
Carey Yazeed, (225) 936-3786; cyazee1@tigers.lsu.edu

4.

Purpose of Study: The purpose of this study is to examine the experiences of bachelor of social work
students who attend a historically black college. Individuals participating in the research will be asked to
discuss their experience as bachelor of social work students and how the department changed between
August 2011 – May 2013 and their impression of they were a part of that change. Change will be described
as revitalization through decolonization, engaged learning, community service, enthusiasm, ownership

5.

Subject Inclusions: Individuals who were bachelor of social work majors at Southern University A&M
College at Baton Rouge between, August 2011 – May 2013.
Number of Subjects: 10

6.
7.

8.

Study Procedures: Potential study participants will be recruited via social media, email, and contact
information on file with the Department of Social Work at Southern University at Baton Rouge.
Participants will be provided with information regarding the topic and the informed consent form for
review. Individuals agreeing to participate in the study will sign, scan and email the consent form to
cyazee1@lsu.edu or turn in the consent form in person to the researcher conducting the interview, if a faceto-face interview is possible. The study will be conducted in three phases. In the first phase, participants
will complete an online survey detailing their personal and educational background, as well as demographic
information. In the second phase, participants will schedule an interview with the study’s researchers and
complete a 45-minute interview that will be audio-recorded using a digital voice recorder. The interview
questions will gauge participants’ feelings and impressions regarding decolonization, revitalization,
engaged learning, community service, and ownership while majoring in social work. The audio file (from
the interview) will be transcribed by one of the study’s researchers or a professional transcriptionist. Any
hired transcriptions will not know the identity of study participants, only the provided/issued pseudonym.
The researchers will code the transcriptions and analyze the data. In the third phase the research
participants will be allowed to review their transcribed interviews for accuracy.
Benefits: The benefits to participants include learning more about themselves as bachelor of social work
students. A self-reflective exercise in their journey as bachelor of social work students may be rewarding
for students. Additionally, this study may yield valuable information about decolonization, revitalization
and bachelor of social work education programs.

9.

Risks: This study involves minimal risk. There are no risks to your physical or mental health beyond those
encountered in the normal course of everyday life.
10. Right to Refuse: Participants may choose not to participate or to withdraw from the study at any time
without penalty or loss of any benefit to which they might otherwise be entitled.
11. Privacy: Results of this study may be published: however, no names or identifying information will be
included in the publication. Your confidentiality will be maintained to the degree permitted by the
technology used, if you participate in an online survey. Specifically, no guarantees can be made regarding
the interception of data sent via the Internet by third parties. Subject identity will remain confidential
unless disclosure is required by law.
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12. Signatures: The study has be discussed with me, and all my questions have been answered. I may direct
additional questions regarding the specifics of this study to the research investigators. If I have questions
about subjects’ rights or other concerns, I can contact Dennis Landin, Institutional Review Board, (225)
578-8692, irb@lsu.edu , www.lsu.edu/irb. I agree to participate in the study described above and
acknowledge the investigator’s obligation to provide me with a signed copy of this consent form.
Signature: ________________________________________________
Date: _________________________________
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APPENDIX D: AUDIO CONSENT FORM
Audio Addendum to Consent Form:
Life After Death: Revitalizing Social Work Education Programs at Historically Black colleges and
Universities
You have already agreed to participate in a research study entitled, “Life After Death: Revitalizing Social
Work Education Programs at Historically Black colleges and Universities,” conducted by Carey Yazeed.
I am asking your permission to allow me to audiotape (sound), as part of that research study. You do not
have to agree to be recorded in order to participate in the main part of the study.
The recording (s) will be used for analysis by the researcher. The recoding(s) will include the
participant’s assigned pseudonym. The recording(s) will be stored in a locked file cabinet with no link to
subjects’ identity and will be retained for five years, after which time hard copies will be shredded and
electronic copies will be erased.
Your signature on this form grants the investigator named above permission to record you as described
above during participation in the above-referenced study. The investigator will not use the recording(s)
for any other reason than that/those stated in the consent form without your written permission.

Participant (Print) _________________________________________________________
Participant Signature ______________________________________________________
Date __________________________________
Principal Investigator Name (Print) ___________________________________________
Principal Investigator Signature ______________________________________________
Date __________________________________

If you have any questions I will be happy to clarify.

Sincerely,
Carey Yazeed, Principal Investigator
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APPENDIX E: SAMPLE EMAIL ON SOCIAL MEDIA

December 2, 2014
Hello, hello, hello! I hope this message finds all of you doing well. As most of you know I am
completing my Ph.D. at LSU with intentions of graduating in May 2015, but I need your help.
My research is a case study on the Department of Social Work at SUBR between Aug 2011 –
May 2013. For my dissertation research I need to interview a minimum of 10 students who were
enrolled in the department during that time period. The process will include an informal group
interview followed by an individual interview. If you would be interested in participating please
inbox me with your email address. Also, I don’t have everyone’s contact info so if you know of
an alumni or student who might be interested in participating please have them to email me at
careyyazeed@yahoo.com. The interviews will take place this month.
Sincerely,
Carey Yazeed
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APPENDIX F: SURVEY QUESTIONS

Q1. What is your name?
Q2. Were you a student in the Department of Social Work at Southern University at Baton Rouge
between August 2011-May 2013?
_____Yes

_____No

Q3. Would you be willing to participate in a research project and discuss your experience as a student
while at Southern University in Baton Rouge in the Department of Social Work?
_____Yes

_____No

Q4. If yes, select a pseudonym (fake name) that you would like to have used in place of your real name.

Q5. What is a good day and time for the researcher to contact you to go over the research project, discuss
consent forms and schedule a one-on-one interview? This process will last approximately 5-7 minutes.
The interview will last approximately 45 minutes and will be done face to face.

Q6. What is a good telephone number for the researcher to contact you?
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APPENDIX G: SAMPLE INTERVIEW QUESTIONS
General Question:
1. Describe your experience while at student at Southern University at Baton Rouge in the
Department of Social Work.
Follow up questions based on information provided in question #1:
2. Describe the environment in the department of social work while you were a student.
3. That sounds like it was a good/bad experience. Were there any bad/good experiences that you can
recall?
4. Now that you are an alumnus, what would you like to see done differently that would benefit
future students majoring in social work at Southern University at Baton Rouge?
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THE VITA
Carey Domino Yazeed was born in Baton Rouge, Louisiana in 1969, to the union of Wilbert
J. Domino Sr. and Sarah Ann Rodney Domino. A graduate of Baton Rouge Magnet High School
in Baton Rouge, Louisiana, Carey was a performing arts major with a concentration in dance.
Carey continued her studies at Southern University A&M College also in Baton Rouge,
Louisiana, where she majored in psychology. Immediately following graduation with a Bachelor
of Science in Liberal Studies in 1991, Carey attended Tulane University in New Orleans,
Louisiana, where she completed her Master’s in Social Work in 1992.
A licensed clinical social worker and board approved clinical supervisor with over 20 years of
experience, Carey has held various positions in the Baton Rouge and New Orleans communities
as both a social worker and educator. While working at her alma mater Southern University, she
was encouraged to return to school to pursue a doctor of philosophy degree in higher education
leadership. In 2012, Carey entered the Urban Higher Education Leadership program at Jackson
State University. In 2013, she entered Louisiana State University to continue her full time
studies in higher education leadership. Her scholarly interests include Indigenous populations,
student recruitment and retention, faculty retention and women’s leadership in higher education,
and women’s mental health.
While employed at Southern University, Carey was awarded the College of Sciences Teacher
of the Year award by her peers for promoting social work education on the campus and for
bringing new and creative programs to the university including an African-American Male
Symposium in 2012, a social work research symposium in 2012, continuing education
workshops for social workers in the Baton Rouge community, partnerships with community
agencies including the Louisiana Youth Sports Network, Angles Academy, Heritage Ranch, and
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Cancer Services of Greater Baton Rouge. She also led students in incorporating a student
chapter of the National Association of Black Social Workers. Students also recognized her
efforts on campus and she was awarded the 2013 Faculty Rocks Award by the student-run
Women’s Association.
Carey is currently in private practice in Baton Rouge, Louisiana, where she provides mental
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presenter, Carey is also the author of two books that were written and published under the pen
name of C. J. Domino. Carey Yazeed is a candidate for the doctorate of philosophy at the 2015
Spring Commencement at Louisiana State University.
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